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ABSTRACT 

CHRISTIANITY AND INTEGRATION AMONG AFRICAN STUDENTS IN FLAGSTAFF, 

 ARIZONA, UNITED STATES OF AMERICA 

MOSES OHENE BINEY 

 

This study aimed to examine African students' integration process in Flagstaff, Arizona, 

and the role the church played in the process. A grounded theory approach was adopted. Fifteen 

(15) African international graduate students at Northern Arizona University were interviewed to 

tell their stories of their integration and the role the church played in the process. 

Earlier research on the integration of African students focused on the problems that prevent 

African students from integrating into society. This study focused on how they integrate and the 

role that the church played in the process. The study found that many of the African students in 

Flagstaff integrated into society. Individuals (both Africans already in Flagstaff and community 

members) were the main stakeholders in the integration of the African students. 

Similarly, the church provided support to African students, making available a van for the 

students and providing them with toiletries during the Covid-19 lockdown period. Furthermore, 

the church helped the students maintain and keep their faith and beliefs. The students also engaged 

in the church's activities by joining the worship team, sound engineering team, and screen 

projection team. This was a way that the African students also impacted the church.
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CHAPTER ONE 

Introduction 

Upon arrival to their new country of residence, immigrants with strong religious 

backgrounds and habits find churches and other religious institutions as essential sources of 

sustenance for the encountered difficulties.  These difficulties include, among other things, lack of 

food, housing, and place of abode and employment (Hirschman, 2004). Immigrants are strangers 

in a new land with the loss of accustomed sounds, sights, and smells. Most life activities in their 

home country like shopping for food, working, and attending religious services can be an 

alienating experience for many new immigrants who find themselves in different settings 

(Hirschman, 2004). 

The host country's church plays a significant role in immigrants' settlement (Hagan and 

Ebaugh, 2003). In a study of African Americans, Black Caribbeans, and Non-Hispanic Whites, it 

was reported that nine (9) out of ten (10) African Americans and Black Caribbeans indicated that 

both religion and spirituality were essential aspects of their daily lives (Taylor and Chatters, 2010). 

However, research has also noted that migration affects and transforms the religious beliefs and 

practices of those who migrate (Frederiks, 2015). 

Although people do not alter their religious beliefs when they migrate internationally, they 

modify their religious behaviors (Massey and Higgins, 2011). A study of immigrants in the 

Netherlands revealed that migration, on average, did diminish recently arrived immigrants' 

religious activity in the Netherlands (Tubergen, 2013). In the United States of America, 

immigrants' religious attendance increases with extended time. These immigrants take time to find 

a suitable place of worship (Akresh, 2011). 
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 The practice of religion among immigrants offers them a hope of life after death and 

tangible social livelihood. Immigrants' religious practices in their new country of residence result 

in other social welfares like social networking and strengthening of identity (Biney, 2011; Cadge 

and Euckland, 2006; Brown and Gary, 1991). 

Research on international students' religious experiences in the United States discovered 

that exposure to different spiritual practices other than their way might affect the international 

student's adjustment (Osburn, 2005; Potkar, 2013).  

On the other hand, research on international students' religious experiences has not focused 

on African students. This study seeks to add to the literature on African students' religious 

experiences while touching their integration process. A grounded theory approach is adopted for 

the study because it allows a theory to be developed from a data set. A theory explaining the 

integration of African students in Flagstaff, Arizona, and the role the church played in the process 

is generated from the study's data. 

Purpose of the Study 

Religion can be an essential aspect of life. Religion has also been identified as a central 

element of identity formation (Oppong, 2013; Ebstyne, 2003; Modood, 2010). Hagan and Ebaugh 

(2003) identified that religion, especially the place where worshippers pray, plays a pivotal role in 

deciding whether to migrate or not. 

In several African cultures, sustaining oneself in life relies on nurturing an individual or 

group's relationship with other humans on one level and God and spirituality on the other. John 

Mbiti, an African Theologian and Professor of African Religion, propounded in his book African 

Religions and Philosophy  that Africans are "notoriously religious,"(Mbiti, 1990:1), stating that 
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the African carried his or her religion wherever he or she went ( Platvoet and Kinsuvn, 2003; 

Biney, 2011). 

Churches that are mainline in Africa include The Catholic Church, The Anglican Church, 

The Presbyterian Church, The Methodist Church, and The Evangelical Presbyterian Church. These 

are the mainline churches that were established by missionary bodies from Europe. The mainline 

churches have the same worship style but differ in language and practice due to the culture and 

places. There are also the Pentecostal, Neo-Pentecostal—also known as Charismatic, and Spiritual 

Churches (Dovlo, 2004).  

Dovlo (2004) discussed that the Neo-Pentecostal and Spiritual churches are credited with 

active engagement with African Culture, thus incorporating African cultures and beliefs into their 

worship. This makes them different from the mainline churches because the mainline churches 

have their liturgy remaining European while absorbing African culture aspects into their worship. 

An example of this absorption is the singing of local songs during their services.  Most of these 

churches have International branches with the same liturgical order as in the home country, and an 

example is The Church of Pentecost, Ghana (Daswani, 2010). 

Osburn (2005) and Potkar (2013) established that research on immigrants and, most 

notably, on religion among international students in the United States is limited. Nevertheless, the 

little research on immigration that exists has alluded to the fact that religion plays a role in 

migration. The studies that focused on religion reveal that immigrants resort to religion as a source 

of identity and healing trauma from difficult and hurtful experiences (Potkar, 2013) 

There has been much research and studies on the integration, adaptation, and assimilation 

of international students in their host country. Most of these studies focused on the problems 
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international students face in integrating into their new society. However, most of the research on 

international students has targeted Asian, Latin American international students. As a result, much 

research on international students' experiences does not tell African students' distinctive 

experiences (Manguvo, 2012; Constantine, Anderson, Berkel, Caldwell and Utley, 2005). 

Constantine, Anderson, Berkel, Caldwell, and Utley (2005); Manguvo (2012), in their 

studies of African students in American higher learning institutions, mentioned an absence of 

research on African international students that examines their cultural adjustment experiences. 

They identified this lack of research in this area as a gap. My study focuses on African international 

students and looks at their integration's religious dimension to fill this gap. 

The purpose of this study is to examine integration among African students in Flagstaff, 

Arizona, who have left their various countries in Africa to study at Northern Arizona University. 

Also, the role the church played in their process of integration is given attention. The study probes 

into the African students' experiences, which led to their integration into the society in Flagstaff 

and the role the church played in integrating into the community in Flagstaff, Arizona.  

Apart from adding to the existing literature on international students, this study could serve 

as a valuable resource to American churches to help them create diversity in their worship services 

and organization and help African students integrate into the social setting in the United States of 

America. The study provides a unique perspective on the religious experiences of African students 

in the United States of America while they integrate into society. 
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Research Objectives 

The study's main objective was to examine the integration process of African Christian students in 

Flagstaff, Arizona, and the role the church played in their integration process. The primary 

objectives of the study were: 

1. To determine whether African Christian students have been integrated into the society in 

Flagstaff. 

2. To examine the African Christian students' experiences that led to either their successful 

or failing social integration in Flagstaff.  

3. To understand the dynamics of social integration among the African Christian students in 

Flagstaff. 

4. To examine and explain the role the church played in the integration process of the African 

students. 

Research Questions 

The study seeks to answer the following questions: 

1. Have the African Christian students in Flagstaff been integrated into the society in 

Flagstaff? 

2. What experiences led to the integration of African Christian students into the society in 

Flagstaff? 

3. How were the African Christian students integrated into the society in Flagstaff? 

4. What role did the church play in the African Christian students' integration process into the 

society in Flagstaff?  
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To answer the above questions, I adopted a qualitative approach and interviewed fifteen (15) 

African graduate students of the Northern Arizona University who are Christians and attend church 

in Flagstaff.  

Organization of the Study 

The study is organized into five (5) chapters. The first chapter covers the study's 

introductory aspect, purpose, research objectives, and research questions that informed the study. 

It also presents a review of related literature. The second chapter covers the methods taken to get 

answers to the questions that informed the study. The third chapter presents an analysis of the 

results from the interview with the research participants. Chapter four covers the discussion of 

findings, and chapter five covers the conclusion, recommendations, and limitations of the study.  

Literature Review  

Religion & Migration 

 Defining what religion is, has not been an easy task. A lot of discourse and controversies 

exist around its definition and especially relating to a universal definition.  Spiro (1966) clarified 

this by stating that the definitional disagreements in religion have primarily involved variances in 

what is technically termed ostensive definitions (Spiro, 1966: 85). To give an ostensive definition 

of a word means pointing to the object that that particular word describes (Spiro, 1996: 87). 

Spiro (1966), therefore, believes that religion is a term that has historically rooted 

meanings. Hence, to define it, one must use words that will satisfy the principle of cross-cultural 

applicability but also the principle of "intra-cultural intuitivity." The "key variable" in the 

definition of religion, according to Spiro (1966), is the "belief in superhuman beings who have the 

power to help or harm man" (Spiro,1966:85). Not including this key variable makes the definition 

counter-intuitive.  
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Spiro (1966) finally defined religion as "an institution consisting of culturally patterned 

interaction with culturally postulated superhuman beings." Institution in the definition refers to the 

fact that religion is a feature or characteristic of social groups involving a constituent of their 

cultural heritage. Interaction involves all activities that are believed to be in line with the 

superhuman beings' wishes and wants and those activities that would inspire the superhuman 

beings to fulfill the human actors' needs. "Superhuman beings refer to any being that is believed 

to possess power greater than man, who can work good or evil on man and whose relationship 

with a man can be influenced by the activities explained in the interaction" (Spiro, 1966: 85-97) 

Toft (2011), cited in Sanni (2016), defines religion as "belief in supernatural being or 

beings," belief in a divine or supreme reality, the difference between the holy and irreligious, and 

a way of doing things for a temporal community that shares a worldview. I find this statement 

similar to that which Biney (2011) made concerning Religion in Africa. According to Biney 

(2011), Religion in Africa relates to belief in Supernatural and paranormal beings. The balance of 

the relationship between an individual and these beings and relationships with their fellow human 

beings is necessary for the sustenance of that individual's life.  

According to Paul Tillich, as quoted by Boffetti (2004), religion refers to "that which we 

designate as our symbol of ultimate concern." The definition proposes that religion is connected 

to symbols with vital spiritual significance and impacts the believer's way of life (Boffetti, 2004). 

Pecorino (2000), as cited by Oppong (2013), also defined religion as "the most intensive and 

comprehensive method of valuing that is experienced by man" (Oppong, 2013:11).  

Migration, defined as the temporal or permanent movement of an individual from one place 

to another, does have a relationship with religion. In Africa, religion is the primary medium 

through which individuals decide to migrate (Biney, 2011; Daswani, 2010). With the belief in 
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supernatural beings and their effects on the lives of individuals on earth, an African willing to 

travel or migrate would have to seek the guidance of the supernatural through prayers (Biney, 

2011; Daswani, 2010).  

Daswani (2010) gave evidence of this among members of a Pentecostal Church in Ghana. 

Some of the members he interviewed had migrated to London. Members of the church who were 

interviewed alluded to the fact that God was essential in the decision to migrate or travel. Daswani 

(2010) mentioned that members of the Pentecostal church he studied attended prayer camps and 

visited prophets to inquire of God's Will concerning their travel. 

In Biney (2011), a respondent mentioned that leaving one's home and family to live in a 

foreign country is an uncertain and risky business that one never knows how it would go. He 

explained the need for God's favor and how he always requested that his family back home be 

praying for him.  

Biney (2011) again attested to Hagan and Ebaugh's assertion, which he cited that the 

utilization of religion by migrants is not rescinded at the end of their migration but instead begins 

in their home country before they travel. Biney (2011) further explained the six stages of the 

migration process proposed by Hagan and Ebaugh. These stages are decision-making, preparing 

for the trip, the journey, arrival, role of ethnic churches, and transnational churches' development. 

Biney (2011) remarked that the first and second stages relate to the individual seeking 

spiritual guidance and counsel from their priests through prayers and again seeking blessings from 

the church congregation for themselves and their families. The third stage relates to the actual 

journey and involves the individual seeking spiritual support from their home country's religious 

leaders.  
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Upon their arrival, the individuals continue to maintain contact with their religious leaders, 

giving them updates on their life and the condition in which they are in after the travel. This is the 

fourth stage. They then join an ethnic congregation, which helps them adjust to their new country 

and finally establish and maintain transnational relationships between themselves and religious 

communities or churches in their home country. In other situations, religious leaders in the home 

country make international connections with religious leaders in the land of destination for the 

migrant before they embark on the journey (Biney, 2011; Daswani, 2010). 

Syncretism of African Christianity and African Traditions 

 An outlook of what happens when many people leave their former religion for a new one 

is that some old beliefs become mixed with the new. This is known as Religious Syncretism. In 

Kato (1975), Eric Sharpe defined religious syncretism as denoting "any form of religion in which 

elements from more than one original religious tradition are combined".  Stewart and Shaw (1994) 

also defined Religious Syncretism as "the synthesis of different religious forms" (Peel, 1968; Kato, 

1975; Stewart and Shaw, 1994). 

 Before Christianity was introduced in Africa by the Europeans, the indigenous people were 

involved in African traditional worship. This kind of worship consists of a belief in ancestral spirits 

and smaller gods who serve as intermediaries between the Supreme Being (God) and man 

(Thornton, 1988). African traditional worship beliefs are similar across Africa, but the practice 

differs based on cultural and tribal lines. European extension into Africa began with the Portuguese 

in the fifteenth century. They were the first to arrive in Africa, and they first landed on the west 

coast of the African continent. One primary intention of the Portuguese was the conversion of the 

indigenous people into Christianity. 
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Along with the groups and traders who made the first European colonial settlement at the 

port of trade at Elmina, Ghana, Priests were brought to fulfill the Portuguese's intention of 

converting the indigenous people into Christianity. The Africans were taken by the Portuguese and 

subjects representing other European states as slaves to work in plantations they had established 

in South and North America (Klass, Ferretti, Ferretti, Motta, Salamone, Siorslev, and Zips, 2001). 

 Unfortunately, these slaves brought their religious practices with them and resisted the 

European religious conversion attempts. The slaves instead infused aspects of their religious 

practices into Christianity, resulting in Afro-Christian practices, which means Christianity with 

African traditional worship elements (Klass, Ferretti, Ferretti, Motta, Salamone, Siorslev and Zips, 

2001; Thornton, 1988). 

 Giving a historical background to Christianity in Africa, Thornton (1988) mentioned that 

African Christianity was syncretized with some African Traditional Religion elements through 

Catechism that the Europeans taught the Christian converts. This was because it was difficult to 

explain certain aspects of Christianity directly in the language of the Africans. Hence, they had to 

resort to certain words that the Africans used in their traditional worship to explain Christianity 

concepts. However, the Africans still maintained the indigenous meanings of the words. 

 After the slave trade, missionaries arrived in Africa to evangelize the continent. The 

missionaries taught the indigenous people to lay aside their belief in spiritual forces such as 

witchcraft, dwarfs, gods, and fetishism. They went further to present these spirit forces as 

something that the devil and demons orchestrated. 

 In the African context, spirit forces are real and life-threatening. As a result, most Africans 

have started their churches because the African belief in spiritual powers like dwarfs, witchcraft, 

gods, and their role in humans' lives was not accepted by the missionaries and churches outside 
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Africa, which are not of African descent (Onyinah, 2007). Onyinah (2007) again recapitulated that 

in the new churches formed by Africans, worship was a combination of the Bible and the whole 

range of African Traditions and religion. A significant characteristic of African Christianity is 

singing, drumming, clapping of hands, and dancing (Onyinah, 2007). 

 The African Traditions that have been syncretized in Christianity in Africa include belief 

in witchcraft, gods, demons, dwarfs, fetishism, and their ability to cause havoc, evil, frustration in 

the lives of individuals. Because of such beliefs, most African church services include healing, 

deliverance, exorcism, and prophetic services where matters relating to witchcraft, fetishism, 

dwarfs, demons, and the plague they are causing in the lives of individuals are dealt with. Again, 

prayers are made loudly with clapping of hands and stumping of feet, which has led to the 

establishment of many prayer camps.  

As the Europeans did not believe in this and hence tried suppressing these beliefs, churches 

outside Africa, apart from churches with African roots, do not also recognize the beliefs in 

witchcraft, dwarfs, and gods. This, therefore, is likely to make an individual from Africa, attending 

an American church for the first time, feel a little different (Biney, 2011; Onyinah, 2007; Thornton, 

1988).    

Role of Religion in Adaptation 

 Apart from playing a vital role in migrants' decision process, religion is also important in 

the lives of the migrants when they reach their place of destination. In a new society, immigrants 

find and maintain social significance and personality by holding on to their traditional beliefs, 

including religious faith, which may not have been given attention (Hirschman, 2004; Biney, 

2011). 
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Biney (2011) affirmed this, stating that religion is an indispensable means through which 

immigrants explain their new conditions and deal with their unique experiences. He specified that 

religion provides immigrants with religious and social spaces where their home cultures can be 

maintained and reproduced together with prospects for making contacts, social investment, and 

community engagement abilities (Biney, 2011).  

 Hirschman (2004) asserted that international migration in the current century of the world 

being a global village with instant communications and low-cost travel can still be a gashing 

experience. Immigrants are aliens in a new place with unfamiliar sounds, sight, and smell. In this 

situation, Hirschman (2004) believed that religious practices and beliefs assume the role of a buffer 

in their scuffle to adapt to their new home. 

Role of Congregations in the lives of Immigrants 

 For most Ghanaian immigrants, religious organizations play an essential role in the 

individual and the community's lives, providing psychological and social resources for their 

subsistence (Biney, 2011). Keneth Guest (2003) remarked that religious organizations in China 

Town in New York give links to housing, food, and other life needs for the large community of 

illegal immigrants who regularly visit them (Cadge and Euckland, 2006).  

 Cadge, and Euckland (2006) revealed that other organizations set up English Language 

instruction and classes to help the immigrants with steering the naturalization process. Ebaugh and 

Chafetz (2000) disclosed in their research on religious organizations that helped immigrants in 

Houston that these organizations provided the immigrants with official and unofficial employment 

opportunities, helping children of immigrants with classes, and providing other welfare services. 
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 Scholars have also studied how immigrants form their own religious groups and, 

eventually, churches. In the opinion of Biney (2011), most congregations in the United States are 

by form and nature "niche congregations" that focus on attracting particular divisions of the 

populace based on race, culture, sexual orientation, or denominational membership, and as a result, 

close themselves off to others.  

In line with this statement, most of the respondents in his study revealed that they felt 

unwelcome in American churches and refused to join them, and showed a lack of commitment 

when they joined. According to the respondents he interviewed, this fact made finding Pastors to 

minister to their needs during hard times or to officiate their funeral services difficult. 

 Most immigrants usually come together to form their immigrant church. The formation of 

the church helps members to uphold their culture and balance it with that of America. It again also 

helps the members maintain their home culture through teaching done in their native language.  

Furthermore, having a Pastor who identified with them and helped them in their good and bad 

times, officiating funerals, weddings, naming ceremonies, and counseling services was another 

way the church helped its members (Biney, 2011; Hirschman, 2004 ). 

 Children of immigrant church members born in the United States also gained the 

opportunity to learn the culture and practices of the country of their parents through the children's 

service or Sunday school. Moreover, the church offers spiritual support to its immigrant members. 

Congregational Types & Relationships with Other Congregations 

 Biney (2011) wrote on Congregational types of immigrant churches and adopted a 

typology of African immigrant congregations in the United States by Hanciles (2008). He pointed 
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out two broad categories under which African congregations can be classified—the Affiliated and 

Nonaffiliated.  

According to Biney (2011), the affiliated churches are those congregations that have a 

relationship with American congregations, and this could be administrative or structural. Under 

this, he further broke them down into fully affiliated and semi-affiliated.  

The fully affiliated congregations are the congregations under the "administrative and 

ecclesiastical control of American denominations" (Biney, 2011). He referenced the Ghanaian 

Reformed Presbyterian Church in Flatbush, Brooklyn, New York, which is affiliated to 

Presbyterian Church, USA and the Reformed Church of America, and the Ghana United Methodist 

Church in Bronx, New York as examples. 

 The semi-affiliated churches have partial affiliations with denominations in the United 

States. These do not necessarily follow the liturgical order of the churches they are affiliated to. 

Nonaffiliated congregations have no affiliation with any denomination in the United States of 

America. These can also be divided into two: the Autonomous and Semi-autonomous 

congregations. 

 Biney (2011) referred to the semi-autonomous congregations as the branches of churches 

in different African countries. These churches are governed partially from their headquarters in 

countries in Africa. The Church of Pentecost from Ghana, The Redeemed Christian Church of 

God, and the Celestial Church of God, which both have their headquarters in Nigeria, are examples 

of such congregations (Biney, 2011).  

Biney (2011) explained that those churches that are autonomous are founded and led by 

individuals who believe that God called them to start the church. Biney (2011) stated that these 
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churches flourish on the vision of the founders. Thus, these churches' founders are mainly the sole 

decision-makers on what needs to be done and how it should be done. He mentions World 

Compassion Outreach Ministries located in Plainfield, New Jersey, as an example. 

Integration of African Students into American Society. 

Maundeni (2001) defined social integration as the "provision of equal opportunities 

accompanied by an atmosphere of mutual tolerance" (Maundeni, 2001:256).  Manguvo, Whitney, 

and Chareka (2013) also mentioned that social integration entails feelings of belonging, inclusion, 

connectedness, participation, and recognition.  

According to Manguvo (2012), all international students experience challenges adjusting 

and adapting to their new environment. These challenges include culture shock, confusion about 

role expectations, loss of social support, exposure to different foods, and language barriers. Unlike 

permanent immigrants, the temporary duration of stay of international students due to their visa 

status also creates a problem in adapting to their new society.  

Constantine et al. (2005) reported that African students coping with their difficulties in 

their integration resorted to engaging in physical activities and keeping to themselves. Constantine 

et al. (2005) again mention that most literature on people of color revealed that they resort to social 

support networks, spirituality, prayer, and humor to deal with stressful situations. 

In her study of African students in British society, Maundeni (2001) revealed that social 

networks played an essential role in adjusting African students to British culture.  These social 

networks include family members, African and other overseas students, friends, flatmates, 

neighbors, and religious group members.  While traveling outside their home country affected the 

support that the African students received from their family members, they remained in contact 
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with their family members. They contacted their family members by phone calls, letter writing, 

and emails (Maundeni, 2001). 

Maundeni (2001) further mentioned that a vital tactic that African students use in their 

adjustment process is to develop relations with other people who had a similar cultural background 

or nationality. Thus, the social network of the African students in her study were predominantly 

other African students. Maundeni (2001) stated that the reason for this was that most African 

students lived in closeness to each other, either in the same apartment or as neighbors. Furthermore, 

African students in her study mentioned that they had made friends in the host country that helped 

them adjust. 

The last social network mentioned by Maundeni (2001) in her study of African students is religious 

group members. According to Maundeni (2001), although a substantial number of the African 

students she studied were Christians who attended church in their new society, those who were not 

regular at church services did not associate their adjustment to the church they attended. 

 On the other hand, those who regularly attended church services acknowledged the 

church's role and its members in their adjustment process. Maundeni (2001) elaborated that the 

students felt satisfied with the church's role because the church and its members met their spiritual, 

emotional, and recreational needs. 

Maundeni (2001) added that the African students were invited to meetings to discuss 

religious issues, share God's word, and improve their music skills and socialize with others. 

Finally, their belonging to a religious group made the African students feel that they were part of 

a continuing and caring social unit (Maundeni, 2001). 
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Summary 

This chapter presented a review of literature on the present study. Key issues discussed 

included religion and migration, syncretism of African Christianity and African traditions, the role 

of religion in adaptation, the part of congregations in immigrants' lives, congregational types and 

relationships with other congregations, and integration of African students into American society. 

The next chapter presents the methodology of the study.   
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CHAPTER TWO: METHOD 

This chapter describes the methodological approach used to gather data on the integration 

process of African Christian students in Flagstaff, Arizona, and the role the church played in their 

integration process. It elaborates on the research design, target population and recruitment process, 

sampling procedures, data and sources, research instruments, ethical considerations, limitations, 

and experiences from the field. 

Research Design 

The study sought to examine the integration process of African Christian students in 

Flagstaff, Arizona, and the role the church played in their integration process. The study employed 

a qualitative approach in data collection and analysis. The qualitative approach enabled me to 

gather data on the integration process of African Christian students in Flagstaff, Arizona, and the 

role the church played in their integration process. 

 The study's data was collected through a semi-structured interview to allow the participant 

to discuss their experiences in Flagstaff, their integration into the society, and the role the church 

they attend played in their social integration. Open-ended questions were asked to allow the 

participants to open up and share their lived experiences during their stay in Flagstaff.  

Using a qualitative approach helped me give more substantial attention to the respondents' 

feelings, experiences, beliefs, and attitudes. It also added the advantage of discerning issues and 

concerns that were not expected. The study is based on empirical data; therefore, the research 

design adopted is descriptive to describe variables, such as the African students, their experiences, 

integration process, and the role the church played in the process. 
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Target Population and Size 

The target population for this study was African students at Northern Arizona University, 

specifically graduate students. This is because the Graduate school attracts many African students, 

and with the graduate coursework load. Such students may or may not have time to attend church 

regularly. A semi-structured interview was conducted with fifteen (15) African students at a 

particular date and time they chose. The participants gave permission to be audio-recorded and 

have their data published using pseudonyms. 

Recruitment Procedure 

Recruitment of research participants began after I received approval from the Institutional 

Review Board of Northern Arizona University on December 8, 2020. Recruitment continued and 

ended after fifteen (15) participants were interviewed. An email containing the study's purpose 

was sent to the African Students' Union of Northern Arizona University. The African Students' 

Union then forwarded the email to its members. Those interested reached out to me, and a Zoom 

meeting was scheduled on a particular date and time chosen by the participant. I also contacted 

other African students on Northern Arizona University campus for the study through the Facebook 

messenger application. 

Sampling Technique 

The study adopted a non-probability sampling method to determine those to partake in the 

study. A purposive sampling technique was utilized. Purposive sampling allowed me to select 

participants for the study because they could purposefully inform an understanding of the study's 

central phenomenon (Creswell and Poth, 2018). Respondents were purposively sampled to avoid 

recruiting respondents who fall outside the study requirements. An email containing the study's 

purpose was sent to the African Students' Union at Northern Arizona University to be forwarded 
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to their members. Christians amongst them who were interested in participating in the study were 

encouraged to contact me and schedule an interview based on their availability and convenience. 

Purposive sampling involves selecting research participants due to the qualities and knowledge 

that the participant has concerning the phenomenon being investigated (Etikan, Musa, and 

Alkassim, 2016).  

Data Collection 

According to Creswell (2016:183), quality interviews are the centerpiece of a sound study. 

Creswell and Poth (2016) also reported that interviews play a central role in the data collection in 

a grounded theory study. Since the study was based on grounded theory, the interview was the 

primary tool for gathering information for this study's data analysis.  

During the interview, I established a sincere rapport with the participants by asking them 

about their academic progress, how they spent the winter break and how the semester is going for 

them. I ensured that the participant's privacy and confidentiality were protected by assigning each 

of them a pseudonym. For the study, the interview was guided by the interview questions. Data 

was primarily collected from participants using semi-structured interviews and open-ended 

questions. The interview questions were articulated to help participants freely share their 

experiences and thoughts. 

The questions for the interview were developed under two major topics: Integration and 

Christianity. The questions asked under integration sought to determine whether the participants 

had integrated into the society in Flagstaff. It also sought to understand the experiences and 

processes that led to their integration. The questions on Christianity sought to find out the role the 

church participants attend played in their integration into the society in Flagstaff.  
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All the participants of the study were asked the same interview questions. However, the 

order in which the questions were asked with follow-up questions was determined by the 

participant's response. The interviews were flexible in that participants were allowed to choose a 

specific date and time and reschedule to another date and time should anything come up that may 

affect their availability for the interview.    

The interview guide was divided into three main parts. Section A focused on the 

demographic background of the respondent. Section B included questions on the experiences and 

religious beliefs of the respondents. Section C consisted of questions on their social integration, 

and the role religion played in this process, and whether they attend churches in Flagstaff that 

belong to different denominations than those they attended in their home country. 

Data Processing and Analysis 

The study was built around the ideas of grounded theory. Grounded theory was discovered 

by Glaser and Strauss (1967). Charmaz (2006) mentioned that "grounded theory serves as a way 

to learn about the worlds we study and a method for developing theories to understand them" 

(Charmaz, 2006:10).  It helps develop an understanding and explanation of a phenomena in a 

manner that is specific to the location in which the study is done. 

According to Strauss and Corbin (1998), grounded theory means a theory that is deduced 

from data, thoroughly assembled, and analyzed through the research process. In this approach, 

data collection, analysis and theory stand in adjacent relationship to each other. The researcher in 

this regard, does not begin the study with a predetermined theory but instead starts with an area of 

study and allows the theory to materialize from the data (Corbin and Strauss, 1998). Therefore, the 

grounded theory approach allows the researcher to keep an open mind and develop probing 
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questions during an inductive reasoning interview, which is a principal technique used in the 

grounded theory method (Bowen, 2006). 

All the interview data were transcribed verbatim, and the names of participants were 

replaced with pseudonyms to maintain confidentiality. Again, because the African students are a 

small group of individuals on campus, their country of origin, if stated in the study, may be a 

source of information by which they could be identified as participants of the study. The researcher 

replaced the name of their home country with the region in Africa in which the country is situated 

to address the problem.  

The transcribed interview data were organized and analyzed manually to bring out the key 

themes and trends for straightforward interpretation. The analysis was done using the content and 

the constant comparative qualitative data analysis method (Glaser and Strauss, 1967). This method 

enabled the comparison of quotations that exemplified common concepts and themes. As 

additional quotes were added, they were compared to similar quotes, and this process enhanced 

the consistency and expanded the comprehensiveness of each theme. 

Ethical Considerations 

Although the study was considered low-risk research, the Institutional Review Board of 

the Northern Arizona University reviewed the research protocol. It declared it minimal risk 

research before recruitment and scheduling of interviews were undertaken. Before the interviews 

were conducted, the researcher explained the study's purpose and described how the interview 

would be scheduled and held to the participants. 

None of the participants raised concerns about the interview or declined to be interviewed 

once the interview began. The researcher maintained confidentiality by removing all identifying 
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information from the transcripts. Instead of the name of the participant's home country, I instead 

provided the country's region to de-identify the participants. This is because the African students 

are a small group on the Northern Arizona University campus and their home country can be used 

to identify them. Authorities cited in the study are appropriately acknowledged to avoid plagiarism. 

Limitations and Challenges  

Qualitative research methods are essential for studying the nature, events leading to 

phenomena and making suggestions for solving those particular phenomena (Ritcher, 2003). It 

involves scrutinizing social phenomena by looking beyond the ordinary ways of seeing everyday 

life and understanding it differently, understanding social processes in perspective and meaning of 

social events for those involved in them. However, it has its limitations associated with it 

(Esterberg, 2002; Ritcher, 2003). 

Qualitative research of a phenomenon may not tell the extent and predict the future of a 

phenomenon. Again, a qualitative study is intensely based on the ability of the research participant 

(interviewee) to understand the question being asked during an interview and sharing their 

experiences and understanding of the topic being studied to help the researcher come out with a 

better understanding of the topic. On the other hand, the researcher's (interviewer) ability to ask 

questions and probe the research participant (interviewee) also plays a significant role in the 

researcher achieving the goal of the study (Esterberg, 2002). 

In conducting a qualitative study, a researcher may also be affected by their own biases. 

However, there are steps to deal with such a situation. Being an African student and a Christian 

with similar experiences like that of the respondents, a perceived bias is expected. On the other 

hand, my personal experiences helped me to understand the respondents and also be able to draw 

out meaningful themes and analyses from their submissions. 



 

24 
 

The main challenge had to do with access to research participants. Due to the ongoing pandemic 

and protocols related to it, interviews were conducted on the Zoom video conference platform. 

Another challenge was that most of them could not make it to the scheduled interview because 

they are students. Most of them canceled the interview and rescheduled it to another, which led to 

a delay in completing all interviews at the time scheduled. 

Lastly, the study had a small sample size of African students in Flagstaff with strong 

religious backgrounds and habits. The study results cannot be generalized for the entire population 

of African students in the United States of America. Still, the study results can help individuals 

understand and have a fair idea of how African students integrate into the society in the United 

States of America. 

Summary 

This chapter focused on the research design, target population, recruitment procedure, 

sampling technique, data collection methods, data processing and analysis, ethical considerations, 

limitations, and challenges associated with the research method and encountered during the study. 

The next chapter presents the results and discussion of the study. 
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CHAPTER THREE: DATA PRESENTATION 

This chapter presents the empirical results of the study. Themes drawn out of the interview 

are also discussed in this chapter. The themes discussed include the integration of the African 

students, experiences of the African students, dynamics of the social integration of the African 

students, and the role that the church they attend played in their integration. 

Demographic Characteristics of Respondents 

The total number of African students interviewed was fifteen (15). Out of the fifteen 

participants, four (4) were females, and eleven (11) were males. This is because males dominate 

the African student population at Northern Arizona University. Four out of the fifteen participants 

have their country found in the South-Eastern part of Africa, whiles the remaining eleven have 

their country located in the Western part of Africa. Three of the participants mentioned that they 

had been in Flagstaff for three years at the interview time, while the remaining twelve said they 

had been in Flagstaff for a little over a year at the interview. 

All the participants are students of the graduate school at Northern Arizona University. The 

table below summarizes the demographics of the participants. 
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Table 1: Demographics of Participants 

NAME GENDER REGION OF 

COUNTRY IN AFRICA 

DURATION IN FLAGSTAFF AT 

TIME OF INTERVIEW 

John Male South-Eastern Africa One year 4 months  

Felicia Female South-Eastern Africa One year 4 months 

Gifty Female South-Eastern Africa One year 4 months 

Patrick Male West Africa One year 4 months 

Leticia Female West Africa One year 4 months 

Collins Male West Africa One year 4 months 

Desmond Male West Africa One year 4 months 

Gloria Female West Africa One year 4 months 

Carl Male West Africa One year 4 months 

Godfred Male West Africa Three years 

Peter Male West Africa One year 5 months 

Theophilus Male West Africa One year 6 months 

Henry Male South-Eastern Africa Three years 

Joseph Male West Africa One year 6 months 

Kingsley Male West Africa Three years 

 

Themes 

The study's main objective was to examine African students' integration process in 

Flagstaff, Arizona, and the role the church they attend played in their integration process. The 

interview questions were developed to answer the four research questions that cover the theme of 

the integration of the African students, the African students' experiences, the dynamics of the social 

integration of the African students, and the role that the church they attend played in the integration 

process. Sub-themes were developed under each of the four main themes. 



 

27 
 

The table below shows a summary of the themes and sub-themes. 

Table 2: Themes and Sub-themes of the study 

Theme Sub-theme 

A. Integration of the African students 1. The role of individuals in Flagstaff as the first 

point of contact. 

2. The Integrated and Not Integrated. 

3. Relationships developed with community 

members in Flagstaff. 

B. Experiences of the African students. 4. Description of overall stay in Flagstaff. 

5. Good and Bad experiences. 

C. Dynamics of Social Integration 6. How the African students were integrated. 

7. Groups to which the African students belong. 

D. The role of the church in the 

integration process. 

8. Church attendance 

9. How the African students found the church 

they attend. 

10. Difference between the church in Flagstaff and 

church in Africa. 

11. Help received from the church 

12. Impact of the church on the African students. 

13. Impact of African students on the church. 

 

 

Integration of The African Students 

The role of individuals in Flagstaff as the first point of contact: 

Settling into a new society can be a very stressful and daunting task for any individual. 

However, having people see and guide you through the process and advise you accordingly makes 
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the process less stressful and easy. Such individuals can provide support, especially emotional 

support, as one can face negative things in the new environment.  

With this in mind, I asked the African students who participated in the study, of the person 

or people that helped them to settle at their initial arrival. According to Maundeni (2001), African 

students' important strategy in their adjustment process is to form relationships with individuals 

who have similar backgrounds as them or the same nationality. In her study, Maundeni (2001) 

reported that African students have frequent contact with their fellow African students. Maundeni 

(2001) reiterated that the students' relationship was characterized by the provision of different 

forms of support, for example, information on survival, where to buy traditional food, 

accommodation.  

All of the participants responded that they had someone who helped them settle in when 

they first arrived. 93% of the participants revealed that the individuals who helped them settle 

when they first arrived were fellow African students (fellow nationals) already in Flagstaff. Before 

their arrival, the new African students were contacted by their fellow nationals and established a 

relationship with them. Their fellow nationals provided them with different forms of support.  For 

example, picking them up from the airport, giving them information on their survival, showing 

them grocery stores where they can buy groceries, renting an apartment for them, and showing 

them where they can buy traditional food). 

The finding is consistent with that of Maundeni (2001) on her study of African students in 

Britain. On the other hand, while the relationship with other African students by the new students 

was established after they arrived in Maundeni (2001), the new African students in my study 

established relationships with African students in Flagstaff before their arrival to the United States 

of America and Flagstaff: 
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Yes, I did. I don't know if you know (mentions names of two Africans from his 

country who were students at Northern Arizona University). They were in the 

second year when we came, so, they helped us integrate into the system here. They 

were the ones who helped us with our tax filing and so forth. So, they did a lot of 

work for us before getting here, even looking for accommodation for us as well. 

(Desmond, West Africa) 

Yes, so, I had someone here who helped me get, um, accommodation, who was 

directing me on what to do back in my home country. I mean, like before coming 

here. So, I had one graduate student in the department of mathematics who was 

helping me out with everything. (Gloria, West Africa) 

7% also reported that they had help from an American. One participant reported that he 

was instead introduced to an American in Flagstaff by another American friend in his home 

country. Thus, he did not have contact with any African student before he arrived in Flagstaff but 

had an American help him settle in when he arrived. Although his American friend could not show 

him where he could get traditional food to buy, the American friend provided support in the form 

of showing him the city, showing him grocery stores, and helping him get accommodation. He had 

this to say: 

Yeah, so, I was lucky enough. I have a friend who's an American. He lives in my 

country, so, he had, um, a friend here. The friend here did a very great job. They 

helped me to settle; they took me around the city, showing me what to do. They 
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kept me in their home. Yeah, they hosted me well. So, I will say there was someone 

who helped me to settle. (Henry, South-Eastern Africa) 

Before arriving in Flagstaff, the African students had individuals to help them settle into 

the community. This integration aspect seems an essential part of assimilating any individual into 

a new society, especially when moving from one's country and continent to another continent 

altogether. It is very heartwarming knowing that you have individuals or fellow nationals that new 

environment and society that you are moving to who are ready and willing to help you settle in. 

This was the experience of the African students. Below is a graphical presentation of the responses. 

 

The Integrated and Not Integrated: 

Manguvo, Whitney & Chareka (2013) explained social integration as entailing feelings of 

belonging, inclusion, connectedness, participation, and recognition. Feelings of belonging, 

Figure 1: The role of individuals as first point of contact 

Figure 1: The role of individuals as first point of contact 
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inclusion, connectedness, and recognition in a new environment by an individual are essential to 

the successful stay of that particular individual in that society or environment.  

There is no specific period for an individual to start having a feeling of belonging, 

inclusion, connected and recognition. I hypothesized that with the length of stay of the African 

students in Flagstaff (more than a year), they would have integrated (sense and feelings of 

belonging, inclusion, participation, and recognition) into the Flagstaff community. While the 

participants had been in Flagstaff for at least a year, their responses when asked whether they had 

integrated into the Flagstaff community were varied.  

13% of the participants responded that they were in the process of integration. 40% also 

answered that they had not integrated at all and hence do not have any feeling of belonging, 

inclusion, and connectedness in the society. The reason for this answer was that their relations 

were with fellow African students and did not have any connection with other students, especially 

students from the United States of America (Maundeni, 2001). 47% of the participants mentioned 

that they had integrated into the society in Flagstaff. Thus they have developed feelings of 

belonging, inclusion, participation, and recognition. The responses that were given are: 

Um… laughs… interesting… Yeah, I wouldn't say I have fully transitioned. I am 

still in the process because there are certain things I have still not got hold of myself, 

especially the food and the weather and all that. So, I will say that with the food 

aspect, I am still transitioning, I'm still integrating into it and other things too, 

especially the weather, so, yeah, I'm still in the process. (Leticia, West Africa) 
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Okay, one thing I can say about that is about the White friends that I have here and 

also the White society around us dating back to the church. They made us feel free 

with them like whatever we need, and whatever concern we are having, they are 

like 'tell us, and we can help you. So, yeah, I have been integrated. (Desmond, 

West Africa) 

I don't think so. Honestly, I don't. I still have a long way to go, many things to know 

and learn. I have friends from here, but our interaction is not all that like we do at 

home. Because everybody is busy doing school, doing this, work on schedules and 

everything. So, there is a lack of that deep connection that would push me into 

getting to integrate into this American society. I still feel like I don't belong here. I 

still have that feeling. Honestly, I do. (Gifty, South-Eastern Africa) 

Time spent at a particular place does not necessarily determine that a person will be 

integrated into the practices and way of life in that place. Circumstances like the individual's 

schedule and the level of interaction, connection with people in the new society are essential. They 

are determinants of whether an individual will develop feelings of belonging, inclusion, 

connectedness, participation, and recognition (Manguvo, Whitney, and Chareka, 2013), as 

evidenced in the experiences of the African students who partook in the study. Integration from 

the responses of the African students includes feelings of belongings and the ability of an 

individual to participate in the lifestyle and culture of a particular place. 

 The chart below presents the responses:  
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Figure 2: Integrated or not Integrated 

Relationships developed with community members in Flagstaff. 

Building relationships is a core aspect of the life of each individual. No human being is an 

island, and we do need someone to be able to survive. According to Maundeni (2001), the African 

students in her study mentioned that they had made friends in the host country that helped them 

adjust. Relationships developed off-campus allows the students to explore the city more and fosters 

a good integration into society. This is because the student would be invited to dinner, celebrations. 

At such events, culture may be shared among the individuals, and all the individuals present may 

learn from each other. Most of the relations were initiated by the community members. 

93% of the participants acknowledged having developed relationships with Flagstaff 

community members. The community members were couples and individuals. The participants 

met the community members at church, grocery stores, campus, and through their colleagues. 7% 

responded that he did not have any relations with any community member. He explained that his 

only friends were people from his home country. The participant admitted to having acquaintances 

with people at church and school but did not recognize them as valuable relationships.  

In the process
13%

Integrated
47%

Not Integrated
40%

INTEGRATED OR NOT INTEGRATED



 

34 
 

This finding is coherent with the result of Maundeni (2001). In her study, she reported that 

the African students' friends in her research were predominantly African students. In this scenario, 

the participant who had no relationship with community members instead had friends 

predominantly from his home country. He shared: 

Not really. I don't think I have. (Joseph, West Africa) 

Participants of the study who had developed relationships with community members responded: 

Oh yes! Yes! I do. I have a couple who are in Flagstaff. I will start again from the 

church. We created this small group of, um, Bible study members, and you know 

we built that connection. When you connect with people, you can share your heart 

with them and share theirs with you, and you know. So, I developed this kind of 

relationship with some people that are here and again on campus too. I have friends 

that I reach out to who are not Africans. (Collins, West Africa) 

Okay, so, um, before coming here, we had this course on the Blackboard learning 

platform. So, one of the guys called Elliot pauses, so, this friend of 

ours…….pauses…. we started chatting way back from my home country before we 

got here, and then one other thing that I bonded with him was like we going on a 

symposium in Phoenix. So, he took us to Phoenix and later on met with his parents 

and luckily, his parents had been to my home country before. They went on this 

missionary work, so, they like people from my home country, they enjoy food from 

my home country and singing songs in the local dialect. When we went to the house 

after the symposium, we went straight to their house to have dinner with them, and 

we started singing, um, in our local language, and they were dancing to it. They 
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also knew how to sing some of them, and we were teaching them and translating 

them into English. Yeah, so, we sang, we made merry, we ate, and that was in 

October last year, and then in November, they also invited us for Thanksgiving, 

and you could see the relationship that we have with them is solid. They expected 

us this year, but because of Covid-19, we couldn't go. So, that's the kind of bond 

we have and also connecting with him through his family as well. (Desmond, West 

Africa) 

Yeah, I mean, so, I came here last year and then I met one guy from my home 

country and then this guy introduced me to several families who are from here, so, 

yeah I have like, let say maybe five or six friends from here that I know that we 

interact well, so, perhaps ten. So, yeah, I have friends that are not Africans that are 

from here.  There is this other couple that I got to know through, um, my program, 

so they were like paying for my graduate assistantship position. So, I got to know 

them and interact with them and, um, so, there is also this other person that I met at 

church, um, so, I met her of course together with her family, and I also met this 

couple in church, and I met this other person. She came to pick me up when I just 

got here in Flagstaff; of course, she came with my friend from my home country, 

so, I got to meet her, and I have met her family as well, so, yeah, I have a few people 

from here that I know. (Felicia, South-Eastern Africa) 

Relationships are essential in life, and although some of the participants admitted that they 

had not integrated into the society, they had developed relationships with community members. 

This shows that developing relationships with community members was significant to the 

participants. One cannot live in a place without making friends with the neighbors in that same 
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community. Maundeni (2001) called the relationship "social network." Below is a graphical 

representation of the responses given by the African students 

 

 

Figure 3: Relationships developed with community members in Flagstaff. 

Experiences of The African Students 

Description of Overall stay in Flagstaff. 

When individuals visit a place and are asked about their view of the place, they usually use 

a word to describe their stay. Before conducting the interviews for the study, I hypothesized that 

all the African students in Flagstaff had enjoyed their stay in Flagstaff. However, responses from 

the participants did not go in the direction I had assumed. 87% of the participants gave favorable 

answers about Flagstaff and their stay in Flagstaff. They referenced their positive feedback to the 

people in the community. This is because of the hospitability with which the community members 

received them.  
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As a result, their notions of racism in the United States of America were taken away by 

their experience. 13% of the participants described their stay in Flagstaff as being mixed with good 

and bad things. The bad things have been culture shock and having problems acclimatizing to the 

weather in Flagstaff.  Henry, who has been in Flagstaff for three years, shared his experience: 

Um… my experience has been with mixed reactions and feelings, and it's been 

different from what I grew up knowing and doing. So, everything is different from, 

uh, the people, the culture, the food, everything is very different. So, the experience 

has been both good and bad. There are some things that I didn't like here. I preferred 

home. There are some things that I liked about here. So, my experience has been 

both good things that I encountered and then not so good things. Yeah. 

Interviewer: Can you share some of those good and bad things that you 

encountered here? 

Henry: So, like here, we all know that there are issues to do with racism. Being a 

black person, you sometimes feel that you are black, unlike when you are home; 

you think you are a human being, but you are reminded that you are somehow 

different when you are here. Though I haven't experienced that a lot, I know 

sometimes you feel that okay in this place. I think I am black, and also, you know 

in classes here, people usually link things in their context, so, when you do not 

know the context, sometimes they might feel that maybe you are not intelligent or 

smart enough just because you don't appreciate or know their context. It is a 

challenge because you are learning with people who might be ahead of you in terms 

of knowledge and experience within their context. That has been challenging trying 

to catch up and move at the same level as him. 
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The statement of Henry on racism connects to race, as discussed by Constantine et al. 

(2005). Constantine et al. (2005) mentioned that Kenyan, Nigerian, and Ghanaian International 

students were raised in racially homogeneous societies where being black is normal. Thus they 

were less likely to experience hostile and discriminatory acts motivated by race in their home 

country. Constantine et al. (2005) again predicted that while the African student move to the United 

States of America, race may become an extremely striking issue for the students because they will 

be living in a "White" dominated society.  Godfred, who had also been in Flagstaff for three years, 

gave a different response. He said: 

Uh… so far, I mean staying in Flagstaff has been fun; I mean, it's devoid of 

problems and troubles. Usually, when you are back in Africa, you hear about, um, 

some say racial tension whereby people get killed and then stuff, but then when I 

came here, I have not. The people here are very welcoming. They are receptive, 

and they have opened their arms. They are willing to accept you and then get to 

know more about you. So far, it has been great, and then nice living in Flagstaff. 

(Godfred, West Africa) 

I mean, um… I would say that my experience has been, um, great. I have met new 

people, developed some relationships with them, and I've been able to, um, visit 

people through the relationship I've made here in Flagstaff. So, I would say that, 

like yeah, I've been having a good experience here in Flagstaff even though it is 

mostly quiet, but yeah, I'm enjoying it. (Felicia, South-Eastern Africa) 

The responses of the African students portray Flagstaff as a place that is a suitable 

habitation for Africans. This is because they have developed relationships with society members 

and have developed a sense of belonging (Maundeni, 2001). Those who did mention that they had 
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bad experiences admitted that their experiences were not "bad" but rather that they did not have 

the time to socialize and had minor problems with their cultural adjustment (Manguvo, 2012). 

Below is a pie chart showing the responses: 

 

Figure 4: Description of overall stay in Flagstaff.                     

Good and Bad Experiences of the African Students 

Life is full of ups and downs. Every individual experience good times and bad times in 

their lifetime. Manguvo (2012) reported that all international students are sure to experience 

challenges adjusting and adapting to their new environment. These challenges include culture 

shock, confusion about role expectations, loss of social support, exposure to different foods, and 

language barriers. In their study of Volunteerism on social integration and adaptation, Manguvo, 

Whitney, and Chareka (2013) mentioned social inclusion and social cohesion as part of African 

students' good experiences. They also cited social alienation, inadequacy, and self-devaluation as 

some of their bad experiences. As a result, I explored African students' experiences by asking them 
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to share their good and bad experiences. This was also necessary to help me understand the 

integration process of the African students. 

27% of the respondents stated that they had not had any bad experience during their stay 

in Flagstaff. On the other hand, 73% of the participants had their share of both good and bad 

experiences. Although none of the experiences they mentioned were exactly like that experienced 

by African students in the study by Manguvo, Whitney, and Chareka (2013), they were similar in 

terms of their meaning. Henry, who hailed from South-Eastern Africa and had been in Flagstaff 

for three years, shared: 

Yeah, there have been moments I feel mainly; I think it depends on the person you 

are interacting with. It depends on the community you are with at that particular 

time. Some people are very nice, and they are so good, they make you feel part of 

the family yeah they make you feel comfortable. You may meet some people may 

be, for example, you go to a restaurant or are somewhere, so, now they begin to 

treat you different, especially when they hear that maybe you are not the accent you 

have is not what they are used to. That time, when they know that you are not from 

here and once they know, they begin to treat you differently. Yeah, so, the other 

part, I have some friends really good ones like, um, so, um, I go to their homes 

whenever something is going on in their homes they invite me to be there just like 

part of their big family, so, I feel accepted in that regard. (Henry, South-Eastern 

Africa) 

No, I think for my department, like they are trying to get everybody involved. 

Whether you are from here, whether you are from Africa or, um, another country, 

whether international student or you are from America. I think they have been, um, 
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they try their best to coordinate things well, so, you don't feel different, and then 

you don't also feel special. So, it's normal for me. (Gloria, West Africa) 

For an African student to have bad experiences and good experiences depends on the 

individuals involved in the African students' situation. If the individuals involved are friendly, 

welcoming, and accommodating, the African students would enjoy themselves. They may not 

experience any bad situation that may make them feel inferior, different, or awkward. However, if 

the individuals thus community members are accommodating enough and considerate of the 

African student, they are likely to feel alienated and different. The graph below shows the 

responses of the African students: 

 

Figure 5:  Good and Bad Experiences of African students                

Dynamics of Social Integration Of African Students 

Integration Process of African Students 

Manguvo, Whitney, and Chareka (2013) studied African students' social integration 

process in a Midwestern university in the United States. Their finding was that Volunteerism 

played a significant role in the social integration process of the African students. The African 
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students built relationships and developed social cohesion, which helped them in their integration. 

In studying integration among particular people in a new place, it is necessary to determine the 

processes that led to their integration into society. This is important to determine the dynamics of 

integration. In their study, Manguvo, Whitney, and Chareka (2013) recognized Volunteerism as 

the primary catalyst for integrating African students. 

 In my study, I found that the African students in Flagstaff were integrated through events 

and dinner meetings. In this sense, because none of them engaged in volunteer activities, their 

primary source of integration was the relationships that they had built with community members. 

They met the community members at church, grocery shops, and through their colleagues. The 

community members invited them to their houses for dinner, celebration, and outings at a 

restaurant. It was there that they began to learn more about the city of Flagstaff and the United 

States as a whole.  

47% of the participants acknowledged that they were integrated into the Flagstaff 

community through their relationships with community members and colleagues. The 13% of the 

participants who responded to being in the process also admitted that their relationships helped 

them. 40% of the participants who said they had not integrated declared that they had not integrated 

because they frequently interacted with their African friends. Although they had relationships with 

community members, they spent more time with their fellow Africans than the community 

members. Thus their close social network was predominantly African (Maundeni, 2001). 

Laughs… I mean, I had to, for me, say I had course mates, so, I was the only African 

or African student. There was this one other black guy, so, what we were doing is 

every Thursday we had uh trivia night, so, we move, go to town, then have games 

so during that process, you are initiated into the American culture to know more 
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about them. Yeah, so, the interaction between my course mates and me helped with 

the integration. And then secondly, I had, uh, somebody what her name is? She's 

called Faustina. I think she was in charge of intervarsity, so, she picked me up and 

then took me to church, and that was another way I could socialize with the 

American, uh, people. Because when you go there, you meet them, White folks and 

then they also come with their own culture and then interacting with them gives 

you an insight into their belief system, their culture, what they like, what they don't 

like, the American way of living, so, I mean that also helped with the invitation and 

then getting to understand the American culture. (Godfred, West Africa) 

Yes, I would say I have been integrated in a way. Yes, I think uh I have been 

integrated because um, with the people I came to meet here, and the stories I was 

told about living in Flagstaff and the answers I got to my questions, I think I have 

been integrated to adapt to living in a place like this. (Carl, West Africa) 

Interviewer: Which people answered your questions? 

Carl: I would say the first group of people will be my colleagues from my country 

and were here before my arrival. And secondly, I will say my classmates who are 

citizens of the United States of America who share you know ideas with me on 

certain things that I may not know about. 

Collins referenced his integration to relationships that he had built in the church. He said: 

Yeah, okay, so, I will start by talking about the church. The church has been really 

good and very welcoming. You know the church is one place where I feel like okay 

when I go, you know at least um I'm being accepted as one like I mean being part 
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of this community you know because we have the same beliefs, same faith and we 

are worshipping the same God. So, you feel like since we are different in, so, many 

ways, I still feel like I belong to a family or I belong to a group of people who show 

the same beliefs as me. (Collins, West Africa) 

Kingsley, who had been in Flagstaff for three years but had not integrated, gave his reason as: 

My kind of socialization has been more of indoors, and mostly I am with the 

community of people from my home county that I find here though they are small. 

(Kingsley, West Africa) 

In Manguvo, Whitney, and Chareka (2013), volunteerism was the catalyst for the 

integration of African students in the Midwestern University. Relationships with community 

members facilitated the integration process of the African students in Flagstaff. The difference 

among the integration among the African students in Flagstaff is that they met the community 

members at different places. Some at church, school, and grocery shops.  

Still, the process was the same for all. The African students were invited to dinners, events, 

communicated with their colleagues, which was when they learned more about the community. 

The participants who were not integrated was because they kept their social network 

predominantly African and hence did not receive the opportunities that those that had developed 

relationships with community members got. The chart below shows the responses of the African 

students: 
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Figure 6: Process through which African students were integrated.             

Groups African Students Belong To: 

Manguvo (2012) revealed that the African Students Association was a strong force in the 

lives of the African students who participated in her study.  The Association provided social 

support to its members through peer mentoring programs, ethnic festivals, and social gatherings. 

The African students in my research acknowledged being members of the African Students 

Association at the Northern Arizona University. However, the Association seems to be inactive in 

terms of its activities. Carl revealed: 

Even the African students Association, I am just a tentative member because it 

almost doesn't exist in my situation. So, as an African student, I would admit that I 

mean I am a member, but as a group that exists in, uh, like practically, you don't 

see what they are doing. (Carl, West Africa) 
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The reason for the Association's inactiveness could be a result of the Covid-19 pandemic, which 

led to lockdowns and suspension of meetings of people in person. 

Apart from the African students Association, 27% of the participants belonged to other 

groups. These groups include International Club (I-Club), Flag friends regulated by the Center for 

International Education, Northern Arizona University, Chi Alpha, and Intervarsity. 

Yes, we belong to the I-Club group for the international students, and I also signed 

up for the Flag friends. But you know, um the Covid-19 has destroyed certain social 

lives, so, we have never met before, and luckily for the Flag friends, we are told 

that oh this family is hosting you at this particular time, this family is hosting you 

at that particular date and time. Still, we can't go due to Covid-19. (Desmond, West 

Africa) 

There was this group on campus. I have forgotten the name. I think it's called 

intervarsity, or so, yeah. I used to join them for some meetings. I think it was every 

Thursday or so 5:30 pm. I'm not quite sure about the time, but that's the only group 

I belonged to. I was actively attending their meeting. (Godfred, West Africa) 

Yeah, so, I am part of this group it's called Chi Alpha. It's an Assemblies of God 

group. Because I am original Assemblies of God, yeah, so, sometimes I go there, I 

am part of the group. (Henry, South-Eastern Africa) 

73% of the participants did not belong to any other group apart from the African Students 

Association. Biney (2011) and Hirschman (2003) asserted that most immigrants come together to 

form their church to uphold their culture. In the African students' case, a section of them from a 

country in West Africa has formed a fellowship that meets on Saturdays. During their meetings, 
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the students pray, share the Word of God, and socialize with each other. Thus the fellowship also 

serves as a social network source for the African students that belong to the group. I interviewed 

members of the fellowship on the reason for the creation of the fellowship, and the responses I 

received are: 

Oh, okay. I can only talk of the fact that we are coming from a culture. We are 

coming from a particular faith that is the Christian faith, so, it's, um, it is an 

opportunity for the community of individuals from my home country to come 

together as a Christian fellowship to meet and engage with one another in the 

community way. Yeah, so, it's more of an opportunity to socialize and interact with 

one another. (Patrick, West Africa) 

Okay, so, this is what I think, yeah so I think because we are coming from a different 

place and then we are now in a different environment, we will still want to be 

connected as people from the same country. Okay, so, meeting every Saturday I 

think yeah, so, we meet from 5 pm-6 pm every Saturday and it is a nice experience. 

Yeah, so, in these times that because of Covid-19, we don't go to church and all 

that, I think we, meeting, and then um you get someone to come up to speak about 

God. Like you get encouraged, you know what to do when you are confused about 

something. I don't know, but this fellowship has been a blessing to me personally. 

Like hearing from your fellow countryman, it is also very amazing because, during 

the week, we can all be busy like swamped, so, at least through this fellowship, you 

can say Hi to someone, which is good. (Gloria, West Africa) 

Yes! I have because you know um precisely we have been going to churches on 

Sundays, but we would like to fellowship together as one body you know. We are 
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all coming from the same country and uh other people I think joined and later 

couldn't come again, but you know we would like to share fellowship and you will 

really love to talk to someone you already and like to flow and help anyone who 

needs one way or the other. So, the fellowship's main purpose is, as the name goes, 

to fellowship together, to know what's going on in one's life, if there's any help we 

can give anyone. We can't help everyone but at last, sharing your problem, maybe 

someone might get a solution for you because I know some of the social science 

students might come to us for help. I know Dickson had an issue with SPSS, and 

he contacted one of us. I think Peter helped him out, so, this is one of the things we 

can help each other and also serve God since we are all Christians, serve God 

together. (Desmond, West Africa) 

Groups are essential, and as Manguvo (2012) and Maundeni (2001) have shown in their 

various research, groups serve as a significant social network source where members get the 

opportunity to socialize and build each other up. This is one role that the African students have 

played, especially the fellowship group that a section of the African students has formed.  The 

chart below presents the answers of the African students: 
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Figure 7: Groups African students belong to.                     

The Church in The Integration Process Of The African Students. 

Church Attendance: 

According to Hirschman (2004) and Biney (2011), immigrants find or maintain social 

significance and personality by holding on to their traditional beliefs, including religious faith, 

which may not have been given attention when they find themselves in new society. In a study 

among African Americans, Black Caribbeans, and Non-Hispanic Whites, Taylor and Chatters 

(2010) reported that 9 out of 10 African Americans and Black Caribbeans indicated that both 

religion and spirituality were essential aspects of their daily lives.  I found this true because all the 

participants in this study were Christians who attended church back in their home country. 

All the participants in the study affirmed that they attended church in Flagstaff. Due to the Covid-

19 pandemic, they had to join church service online. Below are the responses of some of the 

participants: 
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Yes, I do. Before Covid-19, yeah, I was. Every Sunday. Before Covid-19, it was 

every Sunday and now because the church has moved online, sometimes I do attend 

the service, but I have other churches that I do attend online every week" (Gifty, 

South-Eastern Africa) 

"Yeah, I do. Before Covid-19, I was going to church every Sunday, but when 

Covid-19 started in March, the church was closed, so, they have been doing services 

online, so I attend online. (Felicia, South-Eastern Africa) 

Therefore, the church that the participants attend has become a place where they can keep, maintain 

and practice their faith. 

How Participants Located the Church They Attend. 

Social networks and relationships with fellow Africans and nationals play a crucial role in 

African students' lives (Maundeni, 2001). The African students that participated in the study were 

Christians and acknowledged that they regularly attended church. Again, because some of their 

relations with community members were formed at the church they attended, I asked how they 

located the church they currently attend.  

I was not surprised to find out from their responses that their fellow nationals did introduce 

them to the church they currently attend. So in another sense, apart from providing the new students 

with information on survival, accommodation, and where to get traditional food, African students 

who are the first point of contact are the same individuals that introduce the new students to a 

church. 

80% of the participants said they were introduced to their current church by their fellow 

nationals. These nationals were the same individuals who acted as their first contact point when 
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they arrived in Flagstaff. 13% of the respondent mentioned that they were introduced to their 

current church by White friends they made on campus. One participant representing 7% of the 

participants stated that he looked for the church himself. He searched online and sent an email to 

the Pastor of the church. 

 Yeah! When we came, there were these senior course mates that were attending 

the church already, so, we just joined them since we don't know any other church, 

so, that's the only place we go to. (Joseph, West Africa) 

Felicia was introduced to her current church by an American friend. She shared: 

So, I found the church through this friend who is an American, and she invited me 

to go there with my friend, so, that's how we got to know this church. (Felicia, 

South-Eastern Africa) 

Henry found the church himself, and he shared: 

So, I searched online and found the email of the Pastor, and I sent an email. Yeah, 

I had to search online and found an email and wrote to the Pastor. (Henry, South-

Eastern Africa) 

The relationships the African students built resonates to their spiritual life. This is because 

they could locate a church to attend through the connections that they had made during their stay 

in Flagstaff. The chart below is a pictorial presentation of the responses: 
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Figure 8: How participants located the church they attend. 

Difference between Worship Style of Church in Home Country and Current Church: 

While the African students were introduced to a church by their fellow nationals, the 

churches they were introduced to were different from those they attended back in their home 

country. Old churches like the Presbyterian, Methodist, Catholic, Episcopal, Evangelical have 

branches in Africa. Again, churches like Baptist, Assemblies of God church also have branches in 

Ghana (Biney, 2011).  

There are also churches in Africa that are entirely African in terms of descent. These 

churches are founded and led by individuals who believe that God called them to start the church 

(Biney, 2011). Some of the churches have branches in the United States of America. The branches 

in the United States of America are governed partially from their headquarters in Africa's countries 

(Biney, 2011). Unfortunately, most of the churches of African descent do not have a branch in 

Flagstaff. Onyinah (2007) mentioned that a significant characteristic of African Christianity is 
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singing, drumming, clapping of hands, and dancing. Participants said this was a difference between 

their church back home and the church they currently attend. 

80% of the participants stated the differences between the church they currently attend and 

their church back in their home country. The differences they mentioned entailed liturgical order, 

duration of service, and singing and clapping.  

Oh, there are very sharp differences. The first would be the schedule, the activities 

for the church itself. Back home, we had a range of activities that would keep us 

for about 3-4hours, and I would try to touch on just a few. We had a prayer of 

intercession time, we had praises and worship time, they have praises and worship 

time, but ours there are two folds. When we are done with praises and worship, we 

use the praises to offer our offerings to God, and even that, it was intense. We had 

Bible reading sessions even before the Preacher is introduced, and we had a 

liturgist. There are a lot of differences even timewise, and we lasted longer than 

this. My current church has two things; they start with praise and worship, then they 

move on to announcements. (Carl, West Africa) 

Yeah, it's different. Coming from a Presbyterian church that follows the liturgy, 

you know there was this protocol we always follow, and you know, but then apart 

from that, we have different singing groups in the church like choirs. We were 

dancing and clapping freely; you know, the worship we do in my home country in 

Africa is the traditional worship. It is different here like you know sometimes you 

feel like, oh should I dance? I don't know, nobody is dancing here, and you just sit 

there. (Gifty, South-Eastern Africa) 
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20% of the participants responded that the church they attended in their home country was not 

different from the one they currently attend. This is because the order of service was similar, and 

there was no vast difference. Collins, who mentioned there was no difference, stated: 

No difference. The difference will be the order of service where there is an opening 

prayer, there are praises, there is a sermon, there is testimony time, but over here, 

let's say the worship comes first, and then there is the announcement. Back in my 

home country, the announcement waits until the end of service. So, it's just the order 

of service, but as in the individual items, for that particular worship session, it's just 

the same. (Collins, West Africa) 

Onyinah's (2007) statement on African Christianity's characteristics was seen in the 

participants' responses. This characteristic became the measuring tool with which the African 

students concluded that the church they currently attend in Flagstaff was different from the church 

they attended back in their home country. 

The participants were also asked why they decided to stay at the church they currently 

attend. The reasons were mainly convenience or closeness and transportation. The churches were 

closer to the students, and one particular church also picked up the students to church every 

Sunday.Peter responded: 

Like I earlier mentioned, we had seniors over here, and they were attending that 

church, and we were also living with them in the same house, so, we joined them, 

and then the church used to bring a van. The church used to come with a van every 

Sunday to pick us since we did not have a car by then, so, yes, we joined our seniors 
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at that church, and when we went to the church, I think we were comfortable with 

their teachings and everything. (Peter, West Africa) 

"So, the first factor was that it was like five minutes from my apartment, so, being 

here and I don't have a car, I could always walk to the church. I love the way the 

Pastor shares the Gospel. I went to a Bible school when I was doing my 

undergraduate, so yeah, the way the Pastor preaches is like how people from college 

used to preach, so I was like, this is just awesome. I decided to be going to that 

church because it was kind of reminds me of home. (Felicia, South-Eastern 

Africa) 

The chart below displays the responses of the African students: 

 

Figure 9: Difference between Worship style of church at home country and current church.                        
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Help Received From the Church: 

This study focused on the integration of African students in Flagstaff and the role the 

church played in the process. Hirschman (2004) stated that churches and other religious institutions 

are essential sources of sustenance for immigrants' difficulties. Hagan and Ebaugh (2003) also 

mentioned that the church in the host country also plays a significant role in immigrants' 

settlement. For this reason, the African students who attended church in Flagstaff were asked to 

share the help they had received from the church during their stay in Flagstaff. 

47% of the African students mentioned that they do not receive any help from their church. Henry 

responded: 

No, I do not get any help. I um, I just help, I don't get anything from the 

church. (Henry, South-Eastern Africa) 

On the other hand, 53% of the participants acknowledged receiving different forms of help 

from the church they attended. The support received included releasing a church van to go for 

grocery shopping and transportation to church, providing toiletries during the Covid-19 pandemic 

lockdown, financial help, and information on living in Flagstaff. 

Oh yes! Yes! I remember during the Covid-19, we were out of toilet papers, and 

the church helped. They also gave us many things, you know groceries, some 

household items that we could use, and it didn't benefit just me. It benefitted the 

whole apartment that was when I was in my old apartment, and it was beneficial. 

(Collins, West Africa) 

Yes! So, we don't have any means of transport, let me not put it that way as you 

know in Flagstaff when you have a car, it's to your advantage, it's a necessity not 
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necessarily a luxury. Hence, none of us has except one of our brothers who 

currently bought one, but when we came, none of the guys in the same apartment 

that we lived in had any vehicle, so, the church gave us their van to be going grocery 

shopping, anything that we like and on Sundays, we go to church.  (Desmond, West 

Africa) 

I would say yes, I have received some form of help whenever I needed it. 

Financially, I would say ye too. There are sometimes that when they come to the 

church, and I am working, the Pastor gives me twenty bucks. I consider it some 

form of funds because at least I can use it to buy something I need. (Carl, West 

Africa) 

One thing I can say is that for advice and things about Flagstaff, we get that 

information from the church. When you meet them, and you are kind of this and 

that, sometimes they tell us, "brace yourself for the weather, for this and that, those 

kinds of things." Telling us may be areas we can go, areas we shouldn't, and areas 

we should be mindful of though they are not weird places. I think church advice 

has been the main thing.  (Kingsley, West Africa) 

From the responses, one can tell that the church has helped the students settle down, as 

espoused in the research of Hirschman (2004) and Hagan and Ebaugh (2003). The church has 

touched the lives of the students through the help they have given them. The chart below shows 

the responses of the students: 
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Figure 10: Help received from church. 

Impact of the Church on African Students: 

Maundeni (2001) revealed that African students who were Christians and regular at church 

recognized that the church they attend and the church members played a significant role in the 

integration and adaptation process. Again, the African students who participated in her study 

acknowledged and admitted that the church they attended provided them with the spiritual support 

they needed. 93% of the participants who participated in my research responded that the church 

positively impacted or influenced them. 

One (7%) of the study participants commented that he had not received any impact from 

the church. He was focused more on giving help, so he could not pinpoint the church's influence 

on him. He shared: 
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I don't think now…. I wouldn't say there is really much impact. There is nothing 

that I can point out. I think I am there to like serve, so my mind is focused on 

service. Like helping out, how can I help? How can I help to run things? So, I am 

mostly one of the first people to come to church and the last person to leave the 

church, so, I'm there many hours than most people at church. (Henry, South-

Eastern Africa) 

Another participant also shared an interesting impact that the church had on him. He 

shared: 

I will say mostly it has to do with the relationship with the people and the church. 

And yeah, I have gotten to know some people that are skilled in different areas. 

Yeah, like there was a time we needed to file our tax returns, and somebody from 

the church helped with that. (John, South-Eastern Africa) 

The statement from John agrees with the idea from Biney (2011), Cadge and Euckland 

(2006), Brown and Gary (1991) that religious practices result in other social welfares like social 

networking. In this sense, John met people with skills that helped him at church service.  

One participant also shared that the church had alleviated misconceptions he had about the United 

States of America. He shared: 

Oh! I think the church has made me understand that it is a family, and it has erased 

some conceptions to like how people talk about maybe racism. I think the church, 

everybody is very open, they've shown how we can relate with one another outside 

race because we could feel that kind of racism all over, but when we go to church, 

you feel so comforting because everybody is kind of oh how are you? How are your 
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stuff? Greeting, shaking, and there's much love that it means that we can extend our 

love beyond colors or race, or immediate family. (Kingsley, West Africa) 

Twelve participants responded that the church positively impacted their spiritual life and growth. 

They also mentioned that the church helped them to maintain their faith in God. 

I think that the first will be that it has helped me to stay on course with worshipping 

God on Sundays. Um, listening to God's Word, thinking about God's Word, so, it 

has influenced me spiritually as a Christian that I can go to God's sanctuary and 

worship Him. (Carl, West Africa) 

I mean, yeah! Just being there and listening to the Word of God and then like how 

we are supposed to live you know always like challenges me each and every Sunday 

and then like I will always look forward to going to church and hear the Pastor 

preach because you know, when you go to church, after the service, you are no 

longer the same. (Felicia, South-Eastern Africa) 

Um, okay, that's really hard. I would say yes. You know when you go to church, 

you are not the same person as after hearing the preaching, and you know, just being 

close to God in the worship. That's the impact I would say that my life has gained 

more. Like I mean in the past, I have had preached like sermons that were really 

touching, and even some of them were really like you know um penetrate my heart, 

and I wasn't the same all the time when I went to church. That's the impact that I 

got. (Gifty, South-Eastern Africa) 

The African students' responses confirm what Hirschman (2004) and Biney (2011) stated 

on the role of churches in the lives of immigrants. According to Hirschman (2004) and Biney 
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(2011), the church helped immigrants maintain their faith and beliefs. This is precisely the impact 

that the church has had on African students in Flagstaff. The responses of the African students are 

presented pictorially below: 

 

Figure 11: Impact of Church on African students. 

Impacts of the African students on the church they attend: 

Impact or influence goes in two ways between individuals. When two people are 

interacting, they both influence each other in one way or the other. Studying the integration process 

of African students in Flagstaff and the role the church played in that process, I asked the African 

students who participated in the study the impact they believe they have had on the church.  

This is because they are people of color and have come from different countries and 

continent altogether. Again, they all attended a predominant "White" church. 40% of the 

participants said they had no impact on the church, their reason being that they did not participate 

in any church activity or served in any capacity at the church. Some of their responses are: 

93%

7%

Impact of the Church on African 

Students

Church has  impact

Church has no Impact
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No, not really. I mean, I'm just like, you know, new here, and I am not involved 

much in the church, so I will just go there, sit, listen to the Word of God, and then, 

of course, talk to a few people and then go home. So, sometimes when you go there, 

and you are involved may be in music, or you are fully participating in the Bible 

studies and stuff, you would maybe say that like you have an influence. Yeah, so, I 

wouldn't say that I have an impact on this church.  (Felicia, South-Eastern Africa) 

No! I'm not sure. I don't know. I don't know if I probably have any because I don't 

really have any influence on the church. (Godfred, West Africa) 

60% of the participants of the study responded that they impacted the church they attend. 

They believed they influenced the church because they were serving in various roles in the church. 

Another also mentioned that his presence had changed the perceptions of the church members 

about Africans. Their responses are: 

Mmmm, yes. Yeah, I do, in a way. You know I am part of the worship team, and I 

have had, in fact, so, many people come to me day after day. Some texting me 

through Facebook messenger and all that, telling me about how my music ministry 

blesses them and how leading worship helps draw them closer to God and all that. 

So, in all that, I think yeah because it's not that easy. People will just text Pastor or 

somebody that 'can you give me Collin's number' and then I am there and I will just 

receive a text message from an unknown number, and you know this tells me that 

at least in my own little way, I'm also having a certain kind of influence on them 

by God's grace. (Collins, West Africa) 



 

63 
 

Oh well, I'm here to help out when I can. I help with the projection on Sundays 

because the church is currently into live streaming. So, I see that as my contribution 

to the church community.  (Patrick, West Africa) 

I think one thing we impact I think is the perception maybe about Africans, people 

coming from Africa. I think some felt kind of we were not exposed to religion as in 

Christianity, so, some were kind of 'oh were you going to church back home?' 

Because some felt we were introduced to Christianity to Christianity or the church 

when we arrived in America, but they realized that no back home, we were going 

to church. We have Christian values, we could share Bible stories, we have some 

knowledge in the Bible, so, I think we erased that impression from them and also 

the kind of weird perceptions about African countries or the African continent 

because some think that Africa means one country yeah its one. So, they realized 

no, I'm from here, another is from there, and they are different countries in Africa. 

Concerning the livelihood in Africa, some felt that it is so poor that nobody knows 

some things about life, but we proved to them that no! There are some things that 

we are doing even in terms of education and stuff, so, it kind of gave them that 

impression that 'oh! There are some Africans who are educated, have good 

amenities at home, practice religion, and not only African religion but there is 

Christianity as well. So, I think they now know these things. (Kingsley, West 

Africa) 

 The African students have been able to find places in the church they attend and impacted 

the members in their little way. By their lifestyle and participation in church activities, the African 
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students changed the negative perceptions that some church members had of Africa. The chart 

below presents their answers. 

 

Figure 12: Impacts of African students on the church they attend. 
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CHAPTER FOUR: DISCUSSION 

Constantine, Anderson, Berkel, Caldwel, and Utley (2005); Manguvo (2012) have shown 

an absence of research on African international students focused on their cultural and religious 

adjustment experiences in American higher learning institutions. Most of the studies on the 

integration of African students concentrate on the African students' problems in their bid to 

integrate into the community or society in which they find themselves (Pruitt, 1978; Constantine, 

Anderson, Berkel, Caldwel, and Utley, 2005). Maundeni (2001) focused on the role of social 

networks, while Manguvo (2012) concentrated her study on volunteerism in the integration of 

African students.  

Like Maundeni (2001) and Manguvo (2012), this study sought to examine African students' 

integration process in Flagstaff. On the other hand, I wanted to understand whether the African 

students had integrated or not and the role that the church they attended played in their integration 

process. Again, most of the studies on the integration of African students paid much attention to 

African students' lives in the United States of America (Pruitt, 1978; Maundeni, 2001; Constantine, 

Anderson, Berkel, Caldwel and Utley, 2005; Manguvo, 2012).  I introduced a set of questions 

during interviews with the student to find out what transpired before they journeyed to the United 

States of America. 

Before first arriving in Flagstaff, the African students had people already in Flagstaff who 

helped them when they arrived. This relationship between the new African student and the person 

already here. The support given to the new African students by the people already in Flagstaff 

were information on survival in Flagstaff, accommodation, grocery shops, and places where they 

can get traditional food. These persons also served as the first point of contact for the new African 

students when they arrived in Flagstaff. The majority of these persons were African students 
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already in Flagstaff. Again, they were also from the same country as the student they helped. Few 

of the new African students had help from an American. The Americans also provided the same 

support as the African students except for showing the new African where they could get 

traditional food. 

Although Maundeni, 2001; Constantine, Anderson, Berkel, Caldwel, and Utley, 2005 and 

Manguvo, 2012 covered the integration of African students in their various research, none 

mentioned the role of individuals acting as the first point of contact. However, Maundeni (2001) 

revealed that African students developed relationships with other African students who had the 

same cultural background. This could be a reason the African students already in Flagstaff 

contacted the new students.  

Similarly, I also deduced from the African students' responses that having a connection 

with an individual from the same home country at the school or city an African student is moving 

into is very important to the African student's successful initial settlement into the city or school. 

This is because the individual becomes a source of essential information and support concerning 

living in the new environment. 

There is no specific period for an individual to be integrated into society at a particular 

place. The African students had been in Flagstaff for at least a year. Manguvo, Whitney, and 

Chareka (2013) described social integration as entailing feelings of belonging, inclusion, 

connectedness, participation, and recognition. Constantine et al. (2005), Maundeni (2001), and 

Manguvo (2012) all studied the integration of African students, but none did mention whether the 

students had integrated or not. I determined whether the African students were integrated or not 

and the processes that led to their integration. If not, the reason for them not being integrated. 
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The majority of the African students have developed feelings of belonging and inclusion, 

thus social integration. Some are in the process, while a few have not integrated at all. Duration in 

Flagstaff was not a determinant of integration. Students who had been in Flagstaff for three years 

in the study were not integrated. While some of the African students have not integrated into the 

society in Flagstaff, most of them have developed relationships with some community members 

in Flagstaff. The relationships are primarily friendships and acquaintances.   

The African students met the community members at church, grocery stores, on-campus, 

and through colleagues. The community members were the ones who initiated the conversation 

and eventually invited the African student to their homes for dinner and celebrations such as 4th 

July, Thanksgiving, and Christmas. These invitations marked the beginning of the relationship 

between the African students and community members in Flagstaff. Few had not developed any 

relationship with any community member because their social network was predominantly 

African; thus, their friends' network was only Africans (Maundeni, 2001). 

The majority of the African students have had an outstanding experience in Flagstaff. The 

members of the community in Flagstaff have been very hospitable and welcoming towards the 

African students. Few of the students have had mixed experiences, thus both good and bad. Bad 

experience in the sense that the student's schedule has not allowed them to explore and experience 

life in Flagstaff.  

 In Africa, the weather has been wet and dry. Wet being the rainy season and dry season 

being "summertime" as experienced in Flagstaff. But, in Flagstaff, the weather seasons are Fall, 

Spring, and Winter. This weather is different from that experienced in Africa. Therefore, the 

African students had a difficult time adjusting to the weather, especially in the winter. The students 

mentioned their inability to adapt to the snow and winter weather as being a bad experience. 
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Overall, the students gave a positive description of their stay in Flagstaff. None of them gave a 

negative comment about Flagstaff. The African students' fear of racism was alleviated by the 

community members' hospitable and welcoming attitude towards them. 

Constantine et al. (2005) and Manguvo (2012), in their various studies, cited the negative 

experiences that African students have in their integration process. The negative experiences 

included cultural shock, self-devaluation, exposure to different foods, and confusion about role 

expectations. Few of the African students in my study had good experiences only.  

This is because the people in which they found themselves were accommodating and 

welcoming. Many of the African students had their share of both good and bad experiences. The 

African students had difficulties acclimatizing to the food in Flagstaff, United States of America. 

None mentioned experiencing cultural shock, self-devaluation, and confusion about role 

expectations as the African students in the study of Constantine et al. (2005) and Manguvo (2012). 

Comparatively, the bad experiences that the African students in my study faced included 

being left out in conversations with their "White" friends because they could not understand the 

context of the discussion, feeling different because of color, and having troubles with the foreign 

culture. Their good times were marked by the openness and probe of their life and academic work 

by community members they had developed a relationship with. They felt good, especially at 

church, where they usually met the community members.  

The African students' experiences, whether good or bad, were dependent on the person 

involved or the community member involved in the situation. If the person was accommodating 

and considerate, the African students had a good time. Still, when the person was not 

accommodating, they did not enjoy the time spent and concluded that the situation was terrible.  
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Maundeni (2001) mentioned that social networks were vital in African students' lives in 

her study. The African students in her research developed relationships with community members 

through their engagement in volunteering activities. Manguvo (2012) also cited that the African 

Students Association at the Midwestern University, where she conducted her research, played a 

significant role in the adjustment of African students by organizing events and programs to 

facilitate African students' adjustment. I also sought to understand how the African students in my 

study were integrated into society. 

I found that most African students integrated into society through events and celebrations 

that they were invited to by the community members. In this sense, as espoused by Maundeni 

(2001), the social network was confirmed as being a significant source of integration.  

The African students in my study did not develop the social network with community 

members through volunteer activities as the students in Maundeni (2001). They met the 

community members at church, grocery stores, and through their colleagues and departments at 

school. Through interactions with community members at the events and sharing of information 

on the culture in Flagstaff, the African students were integrated. 

Thus, the relationships they developed were the process through which they integrated into 

the society in Flagstaff. Unlike in Manguvo's (2012) study, the African students in my research 

acknowledged being members of the African Students Association at the Northern Arizona 

University. 

 However, the Association was inactive and did not play any role in the African students' 

integration process. The Association has not organized an event targeted at helping the new 

African students adapt and integrate into the new environment that they find themselves in. A 
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reason for the African Students Association's inactiveness at the Northern Arizona University 

could be a result of the Covid-19 pandemic restrictions, which led to a ban on all in-person 

meetings.  

Manguvo (2012) revealed that the African Students Association was a strong force in the 

lives of the African students who participated in her study.  The Association provided social 

support to its members through peer mentoring programs, ethnic festivals, and social gatherings. 

The African students who partook in this study were members of the African Students Association 

at the Northern Arizona University. Nonetheless, the Association was dormant and inactive.  

The majority of the participants were also members of other groups apart from the African 

Students Association. The groups were mainly religious and social. Names of such groups included 

Flag friends, I-club and Chi-Alpha. The Covid-19 pandemic disrupted their meetings and hence 

was not meeting at the time of the interview. 

Again, a section of the African students from one country who are more among the African 

student population had formed a Christian fellowship. They meet on Saturdays and share the Word 

of God and encourage each other. The group's formation was also for socialization, supporting, 

helping each other, and maintaining the faith and belief they had back in their home country 

(Hirschman, 2003; Biney, 2011). 

A critical aspect of the study was to examine the church's role; the African student attends 

in their integration process. I found from the African students' responses that their belief was 

fundamental to them; hence, they joined a church in Flagstaff. Hirschman (2003) and Biney (2011) 

revealed that in a new environment, immigrants maintain social significance and personality by 

holding on to their beliefs, including religious faith. All the African students regularly attended 
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church but resorted to online services because their church had closed down and conducted 

services online due to the Covid-19 pandemic. 

The majority of the African students were introduced to the current church that their fellow 

nationals already attended in Flagstaff and attended that church. It, therefore, was not difficult for 

the African students to find a church that is similar to the church they attended back home. 

Maundeni (2001) reiterated in her study that the students' relationship was characterized by the 

provision of different forms of support which included information on survival, where to buy 

traditional food, accommodation. My study's findings add that the Africans also introduce the new 

African students to a church where they worship, and the new African students eventually stay in 

that church.  

It is worthy to note that the churches that the African students attended in Flagstaff were a 

"White" dominated church. Thus they were the only people of color in the church they attended. 

This is because Flagstaff is a “White” dominated town. Again, the students mainly decided to stay 

in the church even though their fellow Africans introduced them for reasons such as how the Pastor 

preaches, transportation, and proximity of the church to the African student's place of residence.  

Few of the African students were introduced to their current church by American friends, and 

another also searched for the Pastor's email online and contacted him.  

The African students attend churches in Flagstaff, which are entirely different from the 

church they attended back home. The churches' difference was clapping, singing, dancing, 

liturgical order, and service duration (Onyinah, 2007). While they had to attend different churches, 

the African students revealed that the church they attended back in their home country had 

branches in the United States of America.  
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However, they could not find a branch in Flagstaff. Biney (2011) described such churches 

as semi-autonomous congregations because they are churches in different African countries. 

According to Biney (2011), the branches outside the main headquarters are governed partially from 

their headquarters in Africa. Few of the African students attend a church similar to the church they 

attended back in their home country. Even with that, there was a slight difference. The difference 

had to do with the order in which the liturgy was carried out. 

Hirschman (2004) stated that churches and other religious institutions are essential sources 

of sustenance for immigrants' difficulties. Hagan and Ebaugh (2003) also mentioned that the 

church in the host country also plays a significant role in immigrants' settlement. In her study on 

African students in Britain, Maundeni (2001) revealed that African students who were Christians 

and regular at church recognized that the church they attend and the church members played a 

significant role in the integration and adaptation process.   

Most of the African students who participated in my study had received various forms of 

help and support from the church they attended in Flagstaff. The support included being given a 

church van to help them get to church every Sunday, using the church van to go for grocery 

shopping, information on living in Flagstaff and places to avoid, and provision of toiletries during 

the Covid-19 pandemic lockdown and financial support. 

The data also revealed that the African students' church members were a significant social 

network support source for African students. Religious group members were also a social network 

that supported African students in Maundeni (2001). The church members invited the African 

students to dinner and celebrations at their homes and individually provided different support 

forms to the African students.  
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The support provided by the church members included advice and counsel on staying in 

Flagstaff and introducing the African students to tourist attractions in and around Flagstaff. A 

smaller number of African students did not receive any help from the church they attend. They 

complained of not being cared for by their church, especially during the Covid-19 lockdown 

period.  

Because the church was influential in the lives of the African students, I introduced a new 

perspective into the literature on the integration of African students and the church's role in their 

integration by asking them about the impact the church has had on them. Many of the African 

students have been impacted and influenced positively by the church that they attend.  

Their lives were changed and empowered by the church that they attend. The primary area 

of their lives that the church had a huge impact was on the spiritual lives, thus their relationship 

with God. The church also helped them to maintain their faith, beliefs and also challenged them to 

live a life that is worth emulating. Few could not tell the church's impact on them because they 

focused more on serving the church than receiving. 

Again, it was not the church that only influenced the African students. The African students 

also impacted the church. Because of their attendance and engagement in church service, the 

African students could change the "White" church members' perception of Africa and Africans. 

During their interactions with the church members, the African students mentioned that they 

realized the church members thought of Africa as a place without any development and 

Christianity. They were asked whether they had schools and attended churches in their various 

countries. 
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When the African students spoke about Africa and Christianity in Africa to the church 

members, their perception of Africa was changed. Also, most African students engaged themselves 

in church activities like leading worship at church, helping with screen projection and sound 

engineering at church. Through their engagement in these activities, they were able to help the 

church conduct a smooth service. The individual who joined the worship team mentioned that he 

had calls and texts from some of the church members telling him of how he had touched their 

hearts by leading worship at church.  

The African students who did not impact the church they attended acknowledged that they 

could not influence the church and impact them because they did not engage in any church activity. 

Some of them wanted to join a group in the church and partake in activities in the church. But 

because of the Covid-19 pandemic lockdown, the church closed down, and their dream of 

partaking in church activities never saw the light of day. Because they were not participating in 

any church activity, they were not necessarily known by the church's leadership like those who 

were active. They participated in various parts of the church service. 

One cannot conclude that all the African students have been integrated into the society in 

Flagstaff. This is because the African students have had different experiences. Thus their 

experiences are individual and different from each other. Those who had similar experiences were 

because they lived together. Below is a diagram showing the process of integration of the African 

students as was deduced from their responses during m interview with them: 

A new African student is contacted by an African student already in Flagstaff. 
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New African arrives in Flagstaff. 

   

 

The new student is introduced to basic living in Flagstaff by the African student 

    

 

The new African student meets colleagues at school, community members at shopping 

centers and is invited to dinner or holiday celebrations like 4th July, Thanksgiving and 

Christmas. 

 

 

The new African student also joins a church (introduced to by an African friend) where 

their beliefs and faith are maintained. 

 

  

After joining the church, the new African student meets individuals in the church who also 

invite them to meetings, dinner, and celebrations at their home. 
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Through the invitations from church members and community members, the new African 

student gets integrated into the society. 

Source: Field Data, 2020/2021. 
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CHAPTER FIVE: CONCLUSION 

The study focused on the integration process of African students in Flagstaff and the role 

the church played using a grounded theory approach. Grounded theory refers to a theory realized 

from data. The grounded theory method allowed me to approach my research with an open mind 

without any predetermined theory to explain the integration of the African students in Flagstaff. 

During the data analysis, I developed a theory of integration from the responses of the African 

student students in Flagstaff and a definition of integration. Integration from the reactions of the 

African students refers to feelings of belongings and the ability of an individual to partake in the 

lifestyle and culture of a particular place. 

The study's findings showed that other individuals aside from the church played a 

significant role in integrating the African students. These individuals are African students already 

in the United States of America, Flagstaff. The African students already in Flagstaff before the 

new African students' arrival acted as the first contact point. They began the integration process of 

the new African students by giving them information on survival in Flagstaff, accommodation, 

showing them grocery shops and where they can get traditional foods. Some of the individuals that 

helped the African students were Americans; thus, not all of the people that helped the new African 

students were Africans.  

The African students who acted as the first point of contact were fellow nationals of the 

same county from which the new African student came from. The African students already in 

Flagstaff play a pivotal role in the life and integration of the new African student. They transform 

the views and decisions of the new African students by showing them where to shop for groceries, 

which church to attend, where to go to, and where not to go. 
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After being introduced into society by individuals who acted as their first point of contact, 

the new African students began to build relationships with the community members in Flagstaff. 

They met the community members at church, grocery shops, and through their colleagues. The 

community members invite the new African students to their homes for dinner and celebrations 

like Thanksgiving and Christmas.  

Through these relationships and invitations, the new African students began to be 

integrated into society. While not all of the students acknowledged being integrated, a majority of 

them are integrated. Some of them had only African friends and did not have consistent contact 

with community members in Flagstaff. These were not integrated, and it was because their network 

of friends was only Africans. 

Furthermore, the African students are regular at church. The church they attend in Flagstaff 

is different from the church they attended back in their home country. The difference was the 

liturgical order, time, and activities involved in the service (singing, clapping). It is also worthy to 

note that the new African students were introduced to the church they attended by their African 

friends, who were their first contact point before they arrived. Again, some of the African students 

were introduced to the church they attend by their Americana friends. 

Similarly, individuals in the church the African students attend provided various forms of 

support to them. Although few of the churches as an institution helped the African students in the 

integration process (providing church van for grocery shopping and to church), most of the help 

that the African students received was from individuals within the church. However, one can also 

argue that the church became a place where the African students met the members who helped 

them. 
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Institutions like the church in Flagstaff, Center for International Education at Northern 

Arizona played minor roles in integrating the African students. The central role was played by 

Africans already in Flagstaff, community members, and church members attended by the African 

students.  

Four questions inspired the study. The questions are: have the African Christian students 

in Flagstaff been integrated into society? What experiences led to the integration of African 

Christian students into the society in Flagstaff? How were the African Christian students integrated 

into the society in Flagstaff? What role did the church play in the African students’ integration 

process into the society in Flagstaff? The questions were all answered through the interviews with 

the African students. I realized from the interviews that many of the African students have 

integrated into the society in Flagstaff. Relationships with African students in Flagstaff, 

community members, and church members were the main actors in the integration of African 

students.  

Through the relationships developed with community members and church members, the 

African students were integrated through events that they attended on the invitation of the 

community members and church members. Examples of the events include July 4th, Thanksgiving, 

and Christmas celebrations. At these events, the African students were taught the culture and facts 

about the United States of America and Flagstaff. 

The church the African students attend in Flagstaff impacts and influence their lives by 

maintaining and keeping their faith and belief. Also, the teachings and preachings the African 

students hear in church challenge them to live good and responsible lives in society. Most of the 

African students also influence the church and its members through their participation in the 

church's activities during services.  
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The frequent and consistent church attendance of the African students changed the church 

members' perception about Africa (No Christianity in Africa; no education in Africa). Some of 

them are members of the worship team, sound engineering team, video, and projection team. The 

few who did not influence or impact the church were not involved in any church activities.  

Country affiliation also played a significant role in the integration of African students. 

African students who were few from a particular country in Africa had low levels of integration 

because they were few and had each other and therefore could not go out and socialize. On the 

other hand, African students from one country and many had substantial levels of integration. This 

is because they all lived together in the same vicinity, attended the same church, and created a 

Christian fellowship that meets every Saturday to socialize further.  

The study's qualitative approach helped me listen to and understand the experiences of the 

African students, thereby enabling me to answer the questions that inspired the study. It also helped 

me make meaning from the responses of the African students, which led to the definition of 

integration concerning the African students and the process they went through to integrate. 

Earlier works by Maundeni (2001), Constantine, Anderson, Berkel, Caldwel, and Utley 

(2005) and Manguvo, (2012) on the integration of African students did not necessarily lay out the 

actual process the African students went through to integrate. They did not mention the role of 

individuals, mainly African students, as the first point of contact. This study adds and broadens 

the literature on the integration of African students in the United States of America. It also 

strengthens the existing literature on the integration of African students in the United States of 

America as a foundation for further research. 
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Recommendations 

Based on the responses of the African students who partook in the study, the following are 

recommended: 

1. To help African students to integrate better, churches in Flagstaff should reach out to 

African students and create an environment that would make them feel at home. 

2. The churches in Flagstaff should collaborate with the Center for International Education at 

Northern Arizona University for a slot during their International student orientation to 

advertise themselves to the international students, especially the Africans. 

3. The African Students' Association at Northern Arizona University should work on active 

and organize events and programs that would also help the African students integrate into 

the community in Flagstaff successfully (Manguvo, 2012). They can do this by organizing 

Saturday night club meetings to create a warm and accommodating environment for 

African students through country affiliations. 

4. The Center for International Education at Northern Arizona University has introduced 

groups like Flag Friends, which connects international students to community members. It 

also organizes events like Culture nights and International week to bring all international 

students together. However, the African students are not active in the group and at the 

events. Therefore, the Center for International Education should put measures to make the 

group and events more attractive to African students. 

5. The Center for International Education at Northern Arizona University, Flagstaff, should 

employ an African to be part of their staff. The African employee can serve as their point 

of contact to African students and also help orient them. I recommend Mr. Gideon Addai 
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Gyimah, an alumnus of Northern Arizona University, an African and former employee of 

the Center for International Education. He is currently in Phoenix, Arizona, and has been 

helping some African students at Northern Arizona University and serves as a contact 

point. The Center for International Education should consider him for the position. 

Limitation of the study  

The study focused on the integration process of African students in Flagstaff, Arizona, and 

the role the church played in the process. The African students who participated in the study had 

strong religious backgrounds and habits. The study results and findings are related to Flagstaff and 

Christianity and cannot generalize African students' integration process elsewhere.  

The study was conducted in the Covid-19 lockdown. Findings are related to the experiences 

of the African students before and during the covid-19 lockdown period. Further research should 

focus on sampling African students from other States and cities in the United States of America 

and should factor students with different religious backgrounds in addition to Christianity. 
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APPENDIX A                  
    Project Number: 1664286-2 

                                          Approval Date: December 8, 2020   

                    This stamp must be on all  

         consenting documents. 

                                            
Consent to Participate in Research 

Study Title: Christianity and Integration Among African Students in Flagstaff, Arizona 

Principal Investigator: Moses Biney 

         Faculty Advisor: Mohamed Mohamed, PhD 

You are being asked to participate in a research study. Your participation in this research study 

is voluntary, and you do not have to participate. This document contains important information 

about this study and what to expect if you decide to participate.  Please consider the information 

carefully. Feel free to ask questions before making your decision whether to participate. 

The interview will take place on Zoom, and only the audio will be recorded. Audio 

recordings will be destroyed after transcription. Information will not be shared with any 

researcher or team or used for any future research. Transcripts will be stored in an encrypted 

password-protected computer or a locked filing cabinet in my faculty advisor's office located in 

SBS Castro Room 336. Transcripts that will be kept for this research will be destroyed after five 

years.  

I am doing a study on Christianity and Integration among African students in Flagstaff. 

This study would reveal how churches help African students integrate into the American society 

in Flagstaff.  
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Your name will not be revealed, and all identifiable research data will be de-identified. I 

will ensure this by deleting direct and indirect identifiers like names, country of birth, origin, and 

participants' ages. Your responses will be assigned a pseudonym – or a fake name. Your actual 

name will not be used or linked to your answers. When the study is completed, and the data have 

been analyzed, the list will be destroyed. The information that you provide in the study will be 

handled confidentially. However, there may be circumstances where this information must be 

released or shared required by law. Northern Arizona University Institutional Review Board may 

review the research records for monitoring purposes. 

Your participation is voluntary, meaning that you can refuse to answer any or all questions 

and end the interview at any time if you need to do so. The interview will take us 1 to 2 hours, 

but we can finish it at any point if you need to do so.  

I will audio record the interview only for practical purposes for further transcription and 

analysis with your permission. Once I have made the transcript, I will erase the recordings. Your 

name will not be in the transcript or my notes. Is this okay with you? 

I will ask you general questions, but I also invite you to elaborate and answer freely. If you 

have any questions during the process or something you do not understand, please let me know. 

Lastly, the interview will be conducted in English. Do you have any questions before we get 

started? 

For questions, concerns, or complaints about the study, you may contact Moses Biney: (928)  

225-9641/ mob33@nau.edu or Mohamed Mohamed, Ph.D.:  Mohamed.Mohamed@nau.edu 
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For questions about your rights as a participant in this study or to discuss other study-related 

concerns or complaints with someone who is not a part of the research team, you may contact 

the  

Human Subjects Research Protection Program at 928-523-9551 or online at 

http://nau.edu/Research/Compliance/Human-Research/Welcome/  

 

AGREEMENT TO PARTICIPATE 

I have read (or someone has read to me) this form, and I am aware that I am being asked to 

participate in a research study.  I have had the opportunity to ask questions and have had them 

answered to my satisfaction.  I affirm that I am at least 18 years of age and voluntarily agree to 

participate in this study.  

I am not giving up any legal rights by signing this form.  I will be given a copy of this form. 

 

Printed name of subject Signature of subject Date 

AGREEMENT TO BE AUDIO RECORDED 

Subject Signature:                                                                                      Date:       

 

http://nau.edu/Research/Compliance/Human-Research/Welcome/
http://nau.edu/Research/Compliance/Human-Research/Welcome/
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APPENDIX B 

NORTHERN ARIZONA UNIVERSITY 

COLLEGE OF SOCIAL AND BEHAVIORAL SCIENCES 

DEPARTMENT OF SOCIOLOGY. 

INTERVIEW GUIDE. 

Research Topic: Christianity and Integration among African Students in Flagstaff, 

Arizona United States of America. 

Dear respondent, I am seeking information on Christianity and Integration among African 

Students at Northern Arizona University, Flagstaff. This is part of the requirements for the 

award of a degree in M.A Applied Sociology at the Department of Sociology of the 

Northern Arizona University. There may be no immediate direct benefit; however, the 

study can enhance knowledge on African Students and help churches inculcate activities 

that may make African students feel at home in their services.  I assure you that all 

data/information given will be treated with confidentiality. 

Research Question:  What role does Christianity play in the social integration of African 

students in Flagstaff, Arizona.  

 Section A 

1. What gender do you identify with? 

2. In which region of Africa is your country located (West, East, South, and North)? 
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3. How would you rate your overall experience in Flagstaff? 

4. How long have you been in the United States of America? How long have you been 

in Flagstaff? 

5. Before you arrived in Flagstaff, did you know anyone who was already here? How 

did you meet the person, and what role did the person play in your life here? 

Section B: Integration 

6. Would you say that you have been integrated into American society in Flagstaff? 

7. In your thoughts, how do you think you have been or have not been integrated? 

8. Can you share with me the American foods you love? 

9. Do you know how to prepare them? 

10. Do you have any relations with people in Flagstaff who are not Africans? 

11.  How and where did you meet them? 

12. Tell me of a moment when you felt strange and another when you felt accepted. 

13. Apart from the African Students’ Union, is there any other group you are a part of? 

14. Can you share with me the benefits you have received by joining that group? 

15. Are you a member of any prayer group? 
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16. What do you think is the reason for the formation of the prayer group? 

17. Has there been any experience of conflicts or misunderstandings that happened in 

the group? 

18. Have you received invitations to any celebration during your stay here? 

19. Who invited you? 

20. How did you find the event or celebration you were invited to? Can you share what 

transpired at the celebration or event? 

21. Can you share with me anything new you have learnt from being at any celebration 

or event you were invited to? 

22. Has there been any time when you invited who is not African into your home or 

apartment? 

Section C: Christianity 

23. What church did you attend in your home country? Does it have any branch or 

relationship with a church in the United States of America? 

24. Do you attend church here in Flagstaff? How often do you attend the church? 

25. How did you find the church? 

26. What was your reason for choosing that particular church? What factors did you 

look out for? 
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27. How different is the church service from the one you attended in your home 

country?  

28. What kind of help do you receive from the church? 

29. Has there ever been a situation where you anticipated help from the church, but you 

did not receive that help?  

30. Does the church you attend have any influence on you? Can you share the impact 

the church has on you? 

31. Can you also share with me the influences you have on the church? 
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